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About Youth Power !: 

 

YOUTH POWER! is the New York State network of young people 

who have been labeled and are seeking change. Together, we have 

decided to speak up about our experiences because no one knows 

what it is like for us better than we do. Through peer-to-peer 

mentoring, we empower young people to be active citizens, aware 

of government operations, their rights and the ability to use their 

voices to influence policies, practices, regulation and law. We are 

young people helping other people, ensuring availability of self-help 

and peer support while changing systems so that young people get 

the support they need with the respect and dignity they deserve. 

In 2014-2015, YP! teamed up with the NYS Department of Labor for 

the youth employment initiative E3: Engage. Educate. Employ. This initiative provides trainings, 

workshops, videos and web events to address critical education/workforce topics for youth 

service professionals and youth. 

For more information, visit www.YOUTHPOWERNY.org  

ii  

http://www.youthpowerny.org/


YOUTH POWER! [SUPPORTING SELF-ADVOCACY] 

 

 iii  

Table of Contents  

 

The Youth Employment Challenge ...................................................................................................... 1 

Overcoming Barriers ................................................................................................................................. 2 

Self-Advocacy .................................................................................................................................... 3 

What Youth Need to Know ....................................................................................................................... 3 

What Youth Service Professionals Need to Know..................................................................................... 6 

Empower Youth with CareerZone ............................................................................................................. 9 

Disability Disclosure ......................................................................................................................... 11 

Self-Determination .................................................................................................................................. 12 

Defining Disclosure and Its Importance .................................................................................................. 13 

Rights and Responsibilities ...................................................................................................................... 14 

    Accommodations ..................................................................................................................................... 16 

Postsecondary Disclosure ....................................................................................................................... 17 

Disclosure on the Job .............................................................................................................................. 19 

Disclosure in Social and Community Settings ......................................................................................... 22 

Cyber Disclosure .............................................................................................................................. 25 

Cultural Competence ....................................................................................................................... 28 

     Youth Cultural Competence ................................................................................................................... 29 

          40 Developmental Assets ................................................................................................................... 31 

          Circle of Courage ................................................................................................................................ 34 

     Youth Involvement ................................................................................................................................. 35 

Guideposts to Success ...................................................................................................................... 39 

Outreach, Recruitment, and Engagement ......................................................................................... 40     

Resources ........................................................................................................................................ 53 

 

 



YOUTH POWER! [SUPPORTING SELF-ADVOCACY] 

 

 1 

0

10

20

30

40

50

60

70

Age 16-19 Age 20-24
P

e
rc

e
n
t 
E

m
p
lo

y
e

d 

Youth Employment Rate 

Disability No Disability

The Youth Employment Challeng e 

 

Over six million youth ages sixteen to twenty-four are not attached to school or work. 

Furthermore, youth with disabilities or involved with the juvenile justice, mental health, or 

foster care systems face greater challenges. These youth face unemployment, 

underemployment, and discrimination when entering the workforce. They are more likely to 

live in poverty and also experience lower rates of graduation and post-secondary education 

(Bird, Foster, & Ganzglass, 2014).  

The rate in which youth are employed is an issue of its 

own, with 29.9 percent of sixteen to nineteen year olds 

employed, and 65 percent of twenty to twenty-four year 

olds. However, when looking at youth with disabilities, 

the rates are nearly cut in half with 16.6 percent of 

sixteen to nineteen year olds employed and 31.6 

percent of twenty to twenty-four year olds employed 

(U.S. Census Bureau, 2014).   

So often, we identify the barriers to employment as 

having a disability, being in foster care, involvement with the juvenile justice system, and so on. 

tǊƻƎǊŀƳǎ ŀƴŘ ǎŜǊǾƛŎŜǎ ŜǾŜƴ ǳǎŜ ǘƘŜǎŜ άōŀǊǊƛŜǊǎέ ŀǎ ǉǳŀƭƛŦƛŎŀǘƛƻƴs and requirements. While this 

may be a good way to identify potential youth who need assistance, identifying these as 

barriers to employment ignores the youth perspective. 

In the eyes of youth, the barriers to employment are not necessarily their labels. Instead, these 

youth may have little to no expectation of success, incomplete education, or a lack of career 

goals. Additionally, programs set to assist these transition age youth may be confusing and have 

different criteria and qualifications in order to receive services, or youth may simply not be 

aware of the options and resources available to them.  

Furthermore, it is the anxiety, self-doubt, fear, and lack of trust that many youth face. They may 

be a part of a system that has failed them, or need to develop more confidence in order to 

reach their fullest potential. In order to truly assist youth, the emotional well-being of these 

individuals needs to be addressed. 

  

http://www.roadmapproject.org/wp-content/uploads/2013/09/KeyProvisionsofWIOA-Final.pdf
http://www.dol.gov/odep/categories/youth/youthemployment.htm
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Overcoming Barriers 

In order to overcome these barriers, youth need to: 

ü Know where to start 

ü Know their rights and responsibilities 

ü Overcome stigmas 

 Completing a self-assessment to determine their career 

interests and preferred work environment is the first step 

towards knowing where to start. Youth must also know 

what degree options are available to them and what work 

that qualifies them for.  Lastly, there must be an 

understanding of what is needed to apply for a job 

(resumes, references, transportation, etc.) and where 

they can look to find one. 

In regards to rights and responsibilities, it is important for 

all youth to know the general employment laws and 

regulations as well their rights. Youth with disabilities 

need further knowledge when deciding to disclose their 

disability and knowing the rights they have that are 

protected. Those who attended school with an IEP or a 

504 plan had the knowledge of their disability and 

necessary accommodations follow them through grades 

and classes. Upon exiting school, however, employers are 

only required to provide work-related accommodations if 

the disability is disclosed to them. This brings upon a new 

concern for youth with disabilities to understand effective 

disclosure and the rights and supports they have in facing 

disability-related discrimination.  

[ŀǎǘƭȅΣ ǿƘŜǘƘŜǊ ƛǘΩǎ ŀ ŘƛǎŀōƛƭƛǘȅΣ ƛƴǾƻƭǾŜƳŜƴǘ in youth-serving systems, their age, or any other 

stigma that follows them throughout their lives ς youth need to learn how to overcome these 

challenges and break through the barriers that are put before them. With this, it is the duty of 

their adult allies to support youth in becoming strong self-advocates. 
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Self -Advocacy  

(Source: NCWD, Youth in Action! Becoming a Stronger Self Advocate, from http://www.ncwd-youth.info/tip-

sheet/becoming-a-self-advocate) 

A self-advocate is someone who speaks up for themselves. They ask for what they need and 

want, and try to have as much of a say as possible in making life decisions. Self-advocates are 

able to: 

ü Live as independently as possible 

ü Do the things they like 

ü Pursue goals after high school 

ü Get a job in the career field they want 

ü Have healthy relationships 

ü Control their own body and health 

ü Manage their own money 

ü Get the services and supports they need 

Self-Advocacy is also important for youth with disabilities in order to: 

ü Understand their rights in different education settings and the workplace 

ü Know how and when to ask for accommodations 

ü Know how to navigate the community and access the services and supports needed 

ü Advocate for friends and family members who also have disabilities. 

 

What Youth Need to Know 

The National Collaborative on Workforce and Disability (NCWD) identified four steps to 

becoming a stronger self-advocate. Similar to the previous discussion on what youth need to 

address the barrier to employment, in order to become a stronger self-advocate youth need to 

ƎŜǘ ǘƻ ƪƴƻǿ ƻƴŜΩǎ ǎŜƭŦΣ ƭŜŀǊƴ ǊƛƎƘǘǎ ŀƴŘ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎΣ ǎǇŜŀƪ ǳǇΣ ŀƴŘ ǘŜŀƳ ǳǇΦ  

1. DŜǘ ǘƻ Yƴƻǿ hƴŜΩǎ {ŜƭŦ 

ü The self-advocacy skills individuals have, and the ones they need to work on 

ü The areas of life in which they are a strong self-advocate (school, friendships, etc.) 

http://www.ncwd-youth.info/tip-sheet/becoming-a-self-advocate
http://www.ncwd-youth.info/tip-sheet/becoming-a-self-advocate
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ü The areas in which they want to speak up more and play a bigger role in decision making 

Am I Learning to Lead? 1 is a tool that can help youth complete a self-assessment in the areas of 

learning, connecting, thriving, working, and leading. You can use this resource and the 

companion Are They Learning to Lead? 2 to work with youth and identify the areas in which 

they are a strong self-advocate, and the areas in which they need to practice. 

 

2. Learn your Rights and Responsibilities 

After they have decided the specific areas in which they want to become a stronger self-

advocate, it is important for them to learn what their legal rights are in those areas ς and how 

to responsibly advocate for those rights.  

For example, youth with disabilities have the right to reasonable accommodations at school or 

work. However, it is their responsibility to know what a reasonable accommodation is, and how 

to ask for one.  

There is an abundance of online resources regarding youth rights and responsibilities. 

ü Job Accommodation Network (JAN) ς askjan.org 

ü Youth@Work ς eeoc.gov/youth 

ü YouthRules! ς youthrules.dol.gov 

ü NYSDOL Youth Portal ς labor.ny.gov/youth 

In addition, the 411 on Disability Disclosure goes more in depth to the rights and responsibilities 

of youth with disabilities, which will be discussed later on.  

3. Speak up! 

Once they know what areas they want to become a stronger self-advocate in, as well as their 

rights and responsibilities, it is time for them to start speaking up for what they need and want. 

They can do this by: 

ü Sharing thoughts and opinions in class, at the dinner table, at place of worship, etc. 

ü !ǎƪƛƴƎ ǉǳŜǎǘƛƻƴǎ ƛŦ ǘƘŜȅ ŘƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǎƻƳŜǘƘƛƴƎ ŀ ǘŜŀŎƘŜǊΣ ŀŘǾƛǎƻǊΣ ƻǊ ŘƻŎǘƻǊ ǎŀȅǎ 

ü Talking with adults and friends about planning classes, activities, and life after 

graduation 

ü Standing up for their rights if they feel they are being violated 

ü When appropriate, asking for accommodations at school or at work 

 

file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/askjan.org
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/eeoc.gov/youth
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/youthrules.dol.gov
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/labor.ny.gov/youth
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4. Team up! 

Being a strong self-advocate does not mean they have to do everything on their own. Youth 

should build a team of people who are known and well trusted. These individual can be: 

ü Friends and older students they admire 

ü Teachers, principals, and academic advisors 

ü Coaches, religious leaders, counselors, and nurses who they have worked with 

ü Family members who want them to be as independent as possible 

Included in this team would be yourselves as youth service professionals. You have an 

abundance of tools and resources that can empower youth to transition successful into 

adulthood.  

Youth can also learn about disability history and how people teamed up to speak up for 

themselves. (Resources: disability history timeline3, disability knowledge and identity self-

assessment4) 

 

Things for Youth to Think About 

You have the power! Being a self-advocate is rarely easy, but never forget that you deserve the 

life you want and you have the power to make it happen. Most importantly never, EVER give up 

Balance. Being a self-advocate is all about balancing assertiveness and respectfulness. You have 

a right to speak up for what you want and need, but others are more likely to listen and work 

with you if you approach them as partners, not enemies. 

Practice makes it easier. If you geǘ ƴŜǊǾƻǳǎΣ ŀƴŘ ǿƻǊǊȅ ǘƘŀǘ ȅƻǳǊ ǿƻǊŘǎ ǿƻƴΩǘ ŎƻƳŜ ƻǳǘ ǊƛƎƘǘ 

when you have to speak up for yourself, try practicing what you will say ahead of time. Writing 

down what you want to say, or talking it through with a friend can help you feel more 

confident. 

LastlȅΣ ƛǘ ǘŀƪŜǎ ǘƛƳŜΦ 5ƻƴΩǘ ǘƘƛƴƪ ǘƘŀǘ ȅƻǳ ŀǊŜ ƴƻǘ ŀ ǎǘǊƻƴƎ ǎŜƭŦ-advocate if you run into 

ƻōǎǘŀŎƭŜǎΣ ƻǊ ƘŀǾŜ ǎƻƳŜ Řŀȅǎ ǿƘŜƴ ȅƻǳ Ƨǳǎǘ ŘƻƴΩǘ ŦŜŜƭ ƭƛƪŜ ŀŘǾƻŎŀǘƛƴƎΦ [ƛƪŜ ŀƴȅ ƻǘƘŜǊ ƴŜǿ ǎƪƛƭƭΣ 

ƭŜŀǊƴƛƴƎ Ƙƻǿ ǘƻ ŜŦŦŜŎǘƛǾŜƭȅ Ǝŀƛƴ ŎƻƴǘǊƻƭ ƻǾŜǊ ȅƻǳǊ ƻǿƴ ƭƛŦŜ ŘƻŜǎƴΩǘ ƘŀǇǇŜn overnight! 
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What Youth Service Professionals Need to Know 

(Source: NCWD, Info Brief, Issue 32, February 2012 via http://www.ncwd-youth.info/information-

brief/helping-youth-with-learning-disabilities-chart-the-course) 

In order to understand why it is important to be a strong self-advocate, there must first be an 

understanding of what it means to be a successful adult. Successful adults (with or without 

disabilities): 

ü Tend to be self-aware and self-determined 

ü Make decisions about where they are headed 

ü Self-advocate and engage in conflict resolution effectively 

ü Set realistic short-term and long-term goals 

ü Know their limits 

ü Have a plan for overcoming barriers 

ü Have confidence that they can be successful in academic, social, and vocational settings 

Developing self-determination can be especially tough for some youth. It is crucial that you help 

them build their own sense of identify and potential. The NCWD identified two main 

approaches you can use to assist youth; by supporting self-determination and the related 

capacities of self-awareness, goal setting, and self-advocacy, and by promoting the 

development of interpersonal skills that are necessary for success in the workplace.  

As you work with youth, help them develop self-awareness and set goals. This will help youth 

understand themselves and their barriers, feel motivated to set and achieve goals, and know 

when and how to speak out on behalf of their own needs and desires. 

While interpersonal skills can be taught on their own, it is important to integrate interpersonal 

skills development into curricula already being used. Connect youth with extracurricular 

activities, clubs, athletics, and/or volunteer programs. Use this as an opportunity to 

demonstrate how these activities can be translated into skills sets and how they can advocate 

for these skills (time management, leadership capabilities, etc.). 

  

http://www.ncwd-youth.info/information-brief/helping-youth-with-learning-disabilities-chart-the-course
http://www.ncwd-youth.info/information-brief/helping-youth-with-learning-disabilities-chart-the-course
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Goal Setting  

Strategies for Practitioner s Activities for Youth  

Provide a financial literacy 
program of study to help youth 
learn to set goals related to 
saving money and purchasing 
desired items.  

Select a community partner (e.g., Junior 
Achievement) or curriculum that assists youth in 
developing a financial management plan and budget.  

Consider teaching students how to organize a budget 
using a spreadsheet to keep information stored and 
organized. 

Promote active involvement in 
educational and vocational 
planning and decision-making, 
including st ructuring 
opportunities to identify career 
interests.  

Have youth set up tours of colleges, apprenticeship 
programs, corporations, and government agencies. 
Use the Web or other information sources (i.e., visit 
to a One-Stop) to explore careers and identify the 
educational skill requirements and earning potential 
of jobs within particular industry sectors.  

Have youth with disabilities  locate the appropriate 
office that provides support, accommodation, and 
assistive technology such as the Student Support 
Offic e on campus or the personnel office in the 
workplace. Also, have them explore services available 
through career services at the postsecondary level.  

Facilitate a series of reflection 
exercises to build the analytical 
skills necessary to make 
progressively more complex 
decisions. 

Have each youth identify a short -term goal and 
prepare a plan for achieving it. Revisit the goal within 
a mutually agreed upon time  frame. Have the youth 
evaluate the pros and cons of the decisions made. 
Repeat the exercise with pr ogressively more complex 
goals, including examination of past decisions to 
determine if the consequences were anticipated or 
desired. 

Teach youth a goal-setting strategy and provide a 
checklist so students can begin to self -regulate the 
goal-setting process. 

Revisit goals periodically for the 
purpose of instilling the 
importance of following through 
and reworking the goals. Engage 
the family in the review process.  

Have both youth and family review the youthõs goal 
statements to evaluate progress made and r evise if 
necessary. 

Help youth who are receiving special education 
services understand the role of their service 
coordinator/case manager and the importance of 
maintaining communication with that individual.  

Discuss how this technique can be applied to the  work 
setting by keeping your supervisor informed of your 
work-related goals and the progress you are making in 
achieving them.  
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Self-Advocacy 

Strategies for Practitioners  Activities for Youth  

Promote self -reflection and provide 
specific feedback to hel p youth 
understand how they learn best.  

Use a range of individual and group activities to 
involve youth in evaluating their own performance 
and increase their self -monitoring and personal 
responsibility for learning.  

Provide opportunities for youth to 
express concerns, preferences, and 
conclusions about their future 
options.  

Structure opportunities for both groups and 
individuals to practice communicating their concerns 
and preferences about the work world.  

Have youth take a leadership role in planning how  to 
manage their concerns.  

Promote peer networking that 
encourages self-advocacy. 

Provide students with opportunities to meet others 
with disabilities  so they can learn from these 
individuals and understand how sel f-advocacy can 
take many forms.  

Facilita te understanding of 
disability disclosure in work and 
education settings.  

Familiarize youth with the Americans with 
Disabilities Act and the Rehabilitation Act and help 
youth identify accommodation strategies and 
technologies that will help them perform at  work.  

Have youth practice ways to disclose their LD and 
accommodation needs. 

Promote active participation in 
extracurricular programs in school, 
work, and the community.  

Structure learning sessions to expose youth to 
leadership roles (both personal and g roup) and 
provide role playing or other forms of practice.  

Help youth with LD connect with Youth Leadership 
Forums or community-based leadership programs. 

Structure problem -solving exercises 
so that an individual or a group 
identifies common work or socia l 
problems and works through 
possible solutions. 

Have the group/individual identify a problem in their 
school or larger community; gather information; list 
and consider options; consider advantages and 
disadvantages; identify potential conflicts; suggest 
or, if possible, implement a solution; and evaluate 
the effectiveness of the solution.  

Teach youth with LD a problem -solving strategy and 
provide a checklist so students can begin to self -
regulate the problem -solving process. 

This table is adapted from the  NCWD/Youth publication,  Charting the Course: Supporting the 
Career Development of Youth with Learning Disabilities  (NCWD/Youth, 2009) 
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Empower Youth with CareerZone 

CareerZone.ny.gov 

Career planning can create the link between academics and the real world of work and 

encourages individuals to take control of their future. It creates a sense of responsibility, self-

confidence, and work motivation where people can explore and answer questions: Who am I? 

Where do I want to go? How do I get there? 

CareerZone is an internet-based career exploration and planning system developed by the NYS 

Department of Labor. This system is available at no charge to users and provides individuals 

with information on over 800 jobs, career assessments, a personal portfolio, and a variety of 

other resources. Through google, this website can be translated into over 50 languages. 

You can empower youth with CareerZone in four steps: 

ü Set goals ς assess yourself/access career info 

ü Make plans ς build a career portfolio 

ü Get to work ς job-seeking tools 

ü Stick to it ς financial planning 

1. Set Goals 

The first step, setting goals, can be done by first having the youth complete an assessment to 

determine what jobs are in line with their interests. CareerZone has several assessments 

available, with a quick assessment located on the home page. This assessment targets interests 

and work values and leads to a detailed results page that matches jobs to interests. These 

results are organized by the strength of the match and how much preparation 

(education/training) is required ς job zone 1 has little to no work experience and preparation 

required while job zone 5 is the most extensive training. 

After being matched up with careers, you can select one to find out the occupation description, 

the interests and work values tied to that field, the tasks, wages, job outlook, and more. If the 

youth already has a job in mind and wants to find out more about it, they can access that 

occupation details from the homepage by selecting search or one of the career clusters  

ü Arts and humanities  

ü Business and information systems  

ü Engineering and technology 

ü Health services 

ü Natural and agricultural sciences 

file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/careerzone.ny.gov
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ü Human and public services 

Another way to take assessments with CareerZone is by creating a portfolio account. This 

account allows individuals to save interests, activities, occupation searches, and other 

information. After creating an account, individuals have access to the interest profiler and the 

work importance profiler ς more in-depth assessments than they previously mentioned quick 

assessment.  

2. Make plans 

In order to access the full features of CareerZone, individuals must have a portfolio account. 

With this account, individuals can keep track of the classes they are taking, work and volunteer 

experience, as well as the occupations that interest them the most. Youth can search for 

colleges throughout the country and keep track of the ones that interest them the most. Youth 

can also search for apprenticeships and upload samples of previous work. 

3. Get to work 

Using the portfolio feature, individuals can build a resume, create cover letters, reference lists, 

get started on job applications, and keep track of contact information. Some of these features 

are also available without an account through guest tools. However, individuals cannot save 

and edit later on as you would be able to with an account. 

4. Stick to it 

Youth can stick to their goals and success through financial planning. The Dollars and $ense 

module can help youth get a feel for budget planning and what to expect with expenses. 

Start out by determining the county of residence, the type of housing, how much will be spent 

on utilities, food, transportation, healthcare, additional expenses, and whether or not they are 

also trying to save money and put aside. Once the monthly cost has been determined, 

CareerZone will figure out the annual salary needed and match careers to the cost. 
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Disability Disclosure  

(411 Quick Guide)  

Under the Workforce Innovation and Opportunity Act (WIOA), there is a heavy emphasis in 

regards to serving individuals with disabilities, including youth. WIOA expands youth eligibility 

to include youth with disabilities for both in-school youth (ages 14-21) and out-of-school youth 

(ages 16-24). This is a major focus of the Unified State plan that involves both the NYS 

Department of Labor and the NYS Department of Education, including statewide strategies for 

students with disabilities in preparation for post-school employment. 

As youth programs may serve an increased number of 

youth with disabilities, it is important for staff to have 

the tools and resources to help youth determine 

when and how to disclose to potential employers and 

education agencies.  

The NCWD created The 411 on Disability Disclosure: A 

Workbook For Youth with Disabilities5 to help youth 

learn about disability disclosure. This workbook helps 

youth make informed decisions about whether or not 

to disclose their disability and understand how that 

decision may impact their education, employment, 

and social lives. Along with the Youth 411, a 

companion The 411 on Disability Disclosure: A 

Workbook for Families, Educators, Youth Service 

Professionals, and Adult Allies Who Care About Youth 

with Disabilities6 and a supplement Cyber Disclosure 

for Youth with Disabilities7. Since both the Adult and 

Youth 411 are formatted similarly, it may be useful to 

complete the guide for adults at the same time that the young person you are supporting 

completes similar activities in the guide written for youth.  
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Self-Determination 

The first step in teaching youth about disability disclosure is to first introduce youth to the 

process and value of self-determination.  Self-determination is making informed decisions 

through reflecting and building on strengths. Throughout the education system, youth are 

rarely taught about informed choice. Informed choice is the process of making a decision after 

considering relevant facts and weighing the pros and cons of the decision; a skill that must be 

practiced, encouraged, and reflected upon. 

Self-determination is the deǎƛǊŜΣ ŀōƛƭƛǘȅΣ ŀƴŘ ǇǊŀŎǘƛŎŜ ƻŦ ŘƛǊŜŎǘƛƴƎ ƻƴŜΩǎ ƻǿƴ ƭƛŦŜΦ Lǘ ƛǎ ƻŦǘŜƴ 

ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άǘƘŜ ōƛƎ ǇƛŎǘǳǊŜέ ōŜŎŀǳǎŜ ƛǘ Ƙŀǎ ŜǾŜǊȅǘƘƛƴƎ ǘƻ Řƻ ǿƛǘƘ ǘƘŜ ǇŜǊǎƻƴ ȅƻǳ ŀǊŜ ŀƴŘ ǘƘŜ 

person you want to be.  

A self-determined person can: 

ü Set goals 

ü Make decisions 

ü See options 

ü Solve problems 

ü Speak for him or herself 

ü Understand required supports 

ü Evaluate outcomes 

Being a self-determined person helps you make important choices and informed decision in 

your life based on your abilities, interests, and attitudes. Self-determined people accept 

themselves, respect themselves, and value themselves for who they are and what they have to 

offer to others. Most importantly, self-determination empowers people to seek assistance 

when needed.  

When determining whether or not to disclose a disability, it is important to remember that the 

decision to disclose belongs solely to the person with the disability. It is a very personal choice 

that should be done in the most informed way possible. There are no requirements that 

individuals disclose their disability to anyone at any time, but in order to receive 

accommodations at work or in school, the individual must disclose.  

An accommodation is any modifications or adjustments to the work environment or how a task 

is performed in order to enable a qualified individual with a disability to perform the essential 

functions of that position.  

In order to be self-determined and decide whether or not to disclose a disability, there needs to 

be an understanding or personal strengths and limitations. Youth can begin by completing the 
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questionnaire in the Youth 411 to identify what areas in which they have a good sense of their 

disability, and where they can improve. Once this is identified, youth can set goals to start 

strengthening their weaker areas.  

What exactly is disclosure, and why is it so important? 

Disclosure is intentionally releasing personal information about yourself for a specific purpose. 

It is not essential for youth to give out specific personal information about their disability. 

Instead, it is important and helpful to provide information about: 

ü How their disability affects their capacity to learn and perform effectively 

ü The environment, supports, and services they will need in order to access, participate in, 

and excel in their job, studies, and community 

Effective disclosure occurs when individuals are knowledgeable about their disability and are 

able to describe both their disability-related needs and their skills and abilities clearly. 

Additionally, disclosure may look different depending on who they are disclosing to. Help youth 

think about what it is about themselves and their disability that may need to be revealed and 

why it would be important to reveal information to this person.  

Advantages and Disadvantages 

As it is with all other important decisions, there are both advantages and disadvantages to 

disclosure. On one hand, disability disclosure can open up opportunities for youth to participate 

in activities that they may have avoided (or may have been unable to participate), and help put 

into place a strong support system. On the other hand, it is difficult to tell someone something 

personal when there is no definite way to know they will react positively to the news. 

Advantages 

ü Allows youth to receive reasonable accommodations 

ü Provides legal protection 

ü Reduces stress 

ü Gives clearer impression of expectations 

ü Ensures youth get what they need 

ü Provides greater freedom to communicate 

ü Improves self-image through self-advocacy 

ü Allows youth to involve other professionals in the learning of skills/development of 

accommodations 

ü Increases comfort level 
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Disadvantages 

ü Can cause youth to relive bad past experiences 

ü May lead to exclusion 

ü Can cause youth to become an object of curiosity 

ü /ŀƴ ƭŜŀŘ ǘƻ ȅƻǳǘƘ ōŜƛƴƎ ōƭŀƳŜŘ ƛǎ ǎƻƳŜǘƘƛƴƎ ŘƻŜǎƴΩǘ Ǝƻ ǊƛƎƘǘ 

ü Can lead to youth being treated differently 

ü May bring up conflicting feelings about self-image 

ü Can lead to youth being viewed as needy 

ü Could cause youth to be overlooked 

ü Disclosing can be difficult/embarrassing 

When deciding to disclose, youth must first consider if they will need reasonable 

accommodations. Then, they should consider developing a personal philosophy about 

disclosure. This can be done by answering questions such as; what does it really mean to be a 

person with a disability? How does it affect your life? Only the individual is able to answer this 

question ς even people with the same disability feel differently and experience things 

differently. 

Rights and Responsibilities under the Law 

²ƘŜƴ ȅƻǳǘƘ ƭŜŀǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ŀƴŘ ŜƴǘŜǊ ǘƘŜ άŀŘǳƭǘ ǿƻǊƭŘέΣ ǎȅǎǘŜms and protective laws 

ŎƘŀƴƎŜΦ 9ǾŜƴ ǘƘŜ ǘŜǊƳ άŘƛǎŀōƛƭƛǘȅέ ŎƘŀƴƎŜǎ Ƙƻǿ ƛǘ ƛǎ ŘŜŦƛƴŜŘ ŦƻǊ ǎǘǳŘŜƴǘǎ ǳǇ ǘƘǊƻǳƎƘ twelfth 

grade and for individuals in postsecondary education and the work world. 

The Individuals with Disabilities Education Act (IDEA) defines disability for young people up 

through twelfth grade. Under IDEA, there are thirteen categories of disabilities including 

autism, deaf-blindness, deafness, emotional disturbance, hearing impairment, intellectual 

disability, multiple disabilities, orthopedic impairment, other health impairment, specific 

learning disability, traumatic brain injury, speech or language impairment, and visual 

impairment including blindness. 

¦Ǉƻƴ ǘǊŀƴǎƛǘƛƻƴƛƴƎ ƛƴǘƻ ǘƘŜ άŀŘǳƭǘ ǿƻǊƭŘέΣ ǇǊƻǘŜŎǘƛƻƴǎ come from the Americans with 

Disabilities Act (ADA). This act states that a person qualifies as having a disability if they meet at 

least one of the following: 

ü A physical or mental impairment that substantially limits one or more major life 

activities 

ü A record of such impairment 
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ü A perception by others as having an impairment 

The ADA also prohibits discrimination on the basis of disability in private sector employment, 

activities of states and local governments, places of public accommodation, transportation, and 

telecommunication services. 

Other legislation includes: 

Assistive Technology (AT) Act: Requires states and territories to conduct activities related to 

public awareness, interagency coordination, technical assistance, and training and outreach to 

promote information about and access to assistive technology devices and services. The AT Act 

also authorized the Assistive Technology Alternate Financing Program to assist people with 

disabilities in accessing technology that they need. 

Developmental Disabilities Assistance and Bill of Rights Act: Requires that people with 

developmental disabilities and their families receive the services and supports they need and 

participate in the planning and designing of those services. 

Social Security: Supplemental Security Income (SSI) is a federal income supplement program 

designed to help aged, blind, and disabled people with limited income. Number of work 

incentives designed to help people on SSI and SSDI transition to work: 

ü Student-Earned Income Exclusion: Supports the ability of transition-aged youth to work 

and have earnings through work-based learning programs that are integrated into 

educational programs 

ü Plan for Achieving Self Support (PASS): Allows a person with a disability to set aside 

income for a given period of time to achieve an employment goal 

Ticket to Work: Offers SSA disability beneficiaries a greater choice in obtaining the services they 

need to help them go to work and attain their employment goals. 

WIA/WIOA: Provides customer-focused workforce development and employment services to 

be delivered through One-Stop Career Centers for youth, adults, and dislocated workers. 

Health Insurance Portability and Accountability Act (HIPAA): Gives information about rights 

regarding personal health information and sets limits as to who can access this information 
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Accommodations 

An accommodation is essentially any strategy that gets rid of or lessens the effect of a specific 

barrier. A barrier is an obstacle which may exist in school, at the workplace, in the community, 

or in your own home. Accommodations can be broken up into three basic categories; changes 

to facilities and equipment, provision of special services, and creative thinking and problem 

solving. 

Changes to facilities and equipment: 

ü Putting in ramps and parking spaces 

ü Making materials available in large print 

ü Providing low- and high- tech assistive technology 

Special services: 

ü Sign language interpreters 

ü Qualified readers 

Creative thinking: 

ü /ƘŀƴƎƛƴƎ ŀƴ ŜƳǇƭƻȅŜŜΩǎ ǿƻǊƪǎǘŀǘƛƻƴ ŀǊǊŀƴƎŜƳŜƴǘ 

ü Providing part-time or modified work schedules 

ü Modified instruction 

 

A great resource for information on accommodations 

is the Job Accommodation Network (JAN). This is a 

free service that provides information about 

disability and accommodations, and receives 

questions concerning youth and adults with 

disabilities. Visit askjan.org or call the toll free 

number (800)526-7234 for voice and (877)781-9403 

for TTY. (TeleTYpewriter is a conversation that is 

typed rather than spoken for those who are deaf or 

hearing impaired). 
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Postsecondary Disclosure 

Youth with disabilities need to consider the supports and services they require to be successful 

in the postsecondary setting of their choice. Keep in mind that accommodations are only 

provided when a student discloses his or her disability and requests accommodations. 

Reasons for disclosing in a postsecondary setting: 

ü Obtaining information about supports and services 

ü Discussing specific needs in order to identify adjustments necessary to the study 

environment 

ü Discussing academic requirements and practice components of chosen course of study, 

in addition to possible professional requirements 

ü Receiving any necessary assistance with the transition from high school to 

postsecondary education 

ü Ensuring the disability support service professional provide any needed training or 

awareness for faculty members and other staff to ensure the best accommodations are 

received 

ü Ensuring that faculty members are familiar with and implement the accommodations 

necessary for the individual to be successful in their class 

The timing of disclosure is important and can have an impact on how the individual is perceived 

by others and what accommodations can be provided: 

ü Prior to enrollment: to plan for needed accommodations and explore strategies that will 

work for the individual and their instructors 

ü At the time of enrollment: recommended that individuals inform instructors at the 

beginning of the semester, or as soon as their disability interferes with their progress 

ü During the course of study: important to inform of needed accommodations with 

enough time for them to be implemented 

o For example, not the day before an exam where the disclosure is stressful and 

accommodations are more difficult to arrange 

ü Never: disclosure is not needed if the individual does not require accommodations or if 

they make a decision to accommodate their potential needs personally 

When deciding what information to disclose, keep in mind that it is unnecessary to disclose 

very detailed medical or personal information. Instead, the individual should disclose general 

information about their disability, why they have chosen to disclose, the type of 

accommodations that have worked in the past or they anticipate needing, and how their 
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disability or other life experiences can affect their course of study positively. Most importantly, 

ƪŜŜǇ ǘƘŜ ŘƛǎŎƭƻǎǳǊŜ ŎƻƴǾŜǊǎŀǘƛƻƴ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀōƛƭƛǘƛŜǎΣ ƴƻǘ ǘƘŜƛǊ ŘƛǎŀōƛƭƛǘƛŜǎΦ  

In the postsecondary setting, who the disability is disclosed to may depend on when the 

individual chooses to disclose: 

ü Prior to enrollment: disability support services staff, directly to faculty, or to an 

admissions officer 

ü At the time of enrollment: directly on the application form or contact the disability 

support services office 

ü During the course of study: academic advisor or counselor, professor, other teaching 

staff, or the disability support services office 

When in doubt, have the individual contact the trained professionals in the Disability Support 

Services office for guidance. 

When requesting accommodations, ensure the individual tries to be assertive rather than 

aggressive. Being assertive means that they stand up for their rights; express their thoughts, 

feelings, and beliefs in a direct, honest, and appropriate way; show respect for themselves and 

others; and leave room for compromise. It is also important that they maintain good eye 

contact, express themselves clearly, stay on topic, and avoid apologizing or losing their temper.  

 

Rights and Responsibilities When Disclosing in a Postsecondary Setting 

Rights Responsibilities 

Be treated fairly and in a non-discriminatory 
fashion 

Investigate and fully understand the academic 
and practical requirements of the chosen 
course of study, including determining that 
this option matches their skills and abilities 

Discuss academic needs, supports, and 
accommodations in a non-judgmental setting 

Recognize that disclosing on the application 
does not eliminate responsibility to contact 
disability support services or professors for 
accommodations 

Have information about their disability treated 
confidentially and respectfully 

Find out about options for accessing the 
institution of their choice 

Know what happens to personal information 
should they choose to share with counselors, 
faculty, or staff 

Advise faculty and staff in a timely manner of 
their needs 
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Work collaboratively with staff to identify 
necessary supports for success 

Understand the faculty/staff may not be able 
to address their needs effectively if they are 
not disclosed in a timely manner 

Obtain information about disability services as 
well as physical and programmatic access at 
the institution of their choosing 

Be self-determined and practical 

Be self-determined and practical  

 

Practice Scripts 

wŜǎŜŀǊŎƘ Ƙŀǎ ǎƘƻǿƴ ǘƘŀǘ ƘŀǾƛƴƎ ŀ ŘƛǎŎƭƻǎǳǊŜ άǎŎǊƛǇǘέ ŀƴŘ ǇǊŀŎǘƛŎƛƴƎ ƛǘ ǿƛǘƘ ŦǊƛŜƴŘǎΣ ǘŜŀŎƘŜǊǎΣ 

and mentors can benefit individuals greatly when it comes time to disclose. Most individuals 

find that it is easier to talk about the impact of having a disability rather than offering a formal 

or clinical definition. 

When writing their own practice script, individuals should: 

ü Write about their positive attributes or strengths first 

ü Identify the limitations or challenges they face in school because of their disability 

ü Identify which accommodations have worked best for them and why 

ü Consider how disclosing can help the faculty or staff member help them (try putting 

yourself in their shoes) 

ü End the script with positive points 

 

Disclosure on the Job 

Youth with disabilities need to consider the supports and services they require to be successful 

in the job of their choice. Keep in mind that accommodations are only provided when a worker 

discloses his or her disability and requests accommodations. 

Reasons for disclosing on the job: 

ü Obtain information to assist them in developing a career plan that addresses possible 

barriers and accommodations 

ü Identify disability-specific employment services and support networks 
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ü Discuss employment requirements with recruiters or other professionals 

ü Discuss disability issues with prospective employers to determine whether the 

requirements of the position can be met, with or without reasonable accommodation 

ü Investigate the supports available at the workplace 

ü Develop mentoring and peer support structures with employees and employers with 

disabilities 

Keep in mind that it is not essential to divulge specific personal information about their 

disability. The disability is only important if it affects (or can potentially affect) their ability to 

perform the essential functions of a job. 

Similarly to disclosing in a postsecondary setting, disclosure on the job can occur at many 

different points: 

ü In the cover letter: recommended that individuals attach the cover letter to the back of 

the resume so that their skills can be the focal point ς having a disability is not always a 

strike against them, some companies actively recruit people with disabilities 

ü Pre-interview: only when an accommodation is needed for the actual interview 

(individual is in a wheelchair and the meeting is on the second floor of a building with no 

elevator) 

ü On the application: There may be several options if the application asks something along 

ǘƘŜ ƭƛƴŜǎ ƻŦ ά5ƻ ȅƻǳ ƘŀǾŜ ŀƴȅ ƳŜƴǘŀƭ ƻǊ ǇƘȅǎƛŎŀƭ ƭƛƳƛǘŀǘƛƻƴǎ ǘƘŀǘ Ƴŀȅ ƛƳǇŀŎǘ ȅƻǳǊ 

ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ Ƨƻōέ 

o If the individual believes that their disability would not limit their performance, 

respond no 

o Use this as an opportunity to indicate that they have a disability that would not 

limit their performance if properly accommodated 

o Indicate that they would prefer to answer this question when called for an 

interview 

ü At the interview: varies depending on the individual 

o If the disability is visible, they might want to discuss their disability and how it 

will not get in the way of doing a good job 

o If the disability is not apparent (not visible), they need to decide based on 

comfort and trust levels. It may be helpful to disclose at this time in order to 

show that they are able to do the job with the right accommodations 

ü After the job offer: to ensure that they are selected based on their skills. Additionally, if 

the job requires medical testing and the individual takes medications, it will show up in a 

screening which may cause the individual to disclose at this time 
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ü During Employment: the individual might not have recognized that their disability can 

negatively affect their job performance and underestimated their need for 

accommodation 

ü Never: if the individual is able to perform the essential functions of the job without 

reasonable accommodation, they do not need to disclose their disability 

What is most important and helpful is to provide information about how their disability affects 

their ability to perform the essential functions of the job, what supports they need in order to 

provide a most favorable environment for their career, and their own accommodation ideas for 

their particular situation. Similarly to postsecondary disclosure, individuals who decide to 

disclose on the job should provide general information about their disability, the reason they 

are disclosing, the type of accommodations that have worked in the past or they anticipate 

needing, and how their disability and other life experiences can positively affect their work 

performance. 

Potential individuals to disclose to on the job: 

ü Career Counselors 

ü Disability-specific adult employment services personnel 

ü One-Stop Career Center personnel 

ü Prospective employers or human resources personnel 

ü Workplace mentors 

When deciding whom to disclose to, have the individual consider the following: 

ü Does this person have the power to determine how reasonable the request is for the 

accommodation? 

ü Can the person provide the require accommodation(s)? 

ü Is the person responsible for hiring, promoting, or firing? 

ü Is the person in a supervisory role and will he or she support them? 

ü What experiences does this person have with similar disclosure situations? 

ü Do they have respŜŎǘ ŦƻǊ ŀƴŘ ǘǊǳǎǘ ƛƴ ǘƘƛǎ ǇŜǊǎƻƴΩǎ ƪŜŜǇƛƴƎ ǘƘŜƛǊ ŘƛǎŎƭƻǎǳǊŜ ŎƻƴŦƛŘŜƴǘƛŀƭΚ 
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Rights and Responsibilities When Disclosing on the Job 

Rights Responsibilities 

Have information about their disability treated 
confidentially and respectfully 

Disclose their need for accommodation if they 
desire any work-related adjustments 

Seek information about the hiring practices 
from any organization 

Search for jobs that address their skills and 
abilities 

Choose to disclose their disability at any time 
during the employment process 

Inform the manager or interview panel about 
their need for appropriate interview 
accommodations in a timely manner 

Receive appropriate accommodations in an 
interview so they may demonstrate their skills 
and abilities 

Identify appropriate and reasonable 
accommodations for an interview 

Be considered for a position based on their 
skill and merit 

Negotiate reasonable accommodation(s) with 
an employers at the point of job offer and 
beyond 

Have respectful questioning about their 
disability for the purpose of reasonable 
accommodation 

Bring their skills and merits to the table 

Be self-determined and proactive Be truthful, self-determined, and proactive 

 

Disclosure in Social and Community Settings 

Social and community environments have barriers that sometimes prevent people with 

disabilities from spending time outside their home, socializing, going out with friends, and 

participating in community or civic events. Speaking about their disability in social settings can 

be hard and sometimes frustrating because many of the barriers individuals face in social 

ǎŜǘǘƛƴƎǎ ŀǊŜ ǇŜƻǇƭŜΩǎ ŀǘǘƛǘǳŘŜǎΣ ōŜƭƛŜŦǎΣ ŀƴŘ ƛƴŜȄǇŜǊƛŜƴŎŜΦ Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ 

understand how their disability and disability-related needs can influence their participation in 

community and other social activities. 

It may be necessary for individuals to disclose their disability in order to participate fully in 

everything the community has to offer. It will be important for them to be able to explain their 
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disability in several different ways and change the way they talk about themselves in different 

situations. For example, how they talk about their disability with a coach is very different from 

talking about themselves at a party. 

Reasons for disclosing in social and community settings: 

ü Start new relationships with honesty 

ü Discuss specific needs in order to identify needed accommodations in the community 

ü Receive any necessary assistance that may be needed while participating in community 

or social activities 

When an individual discloses in a social/community setting depends on their reason for 

disclosure. For example, individuals who are looking to start new relationships with honesty 

may choose to disclose upon meeting new people or starting new relationships, when planning 

a date. When anticipating accommodations, individuals may choose to disclose when joining 

community clubs or activities or simply when going to a concert with their friends. 

Keep in mind that disclosure is a deeply personal issue and individuals do not need to share 

everything with everyone. Have them think about what they want people to know and think 

about them. It is helpful if they describe their disability and related needs in honest and positive 

terms. Additionally, similar to the previous disclosure settings, individuals who choose to 

disclose should include general information about their disability, their reason for disclosure, 

the type of accommodations that have worked in the past or they anticipate needing, and 

positive examples of how they can become more involved in their community and what 

community involvement means to them. 

Often times, disclosure in social/community settings is made to the following individuals: 

ü Friends or acquaintances 

ü Relatives 

ü Owners and staff members of various businesses 

ü Public transportation staff 

ü Parks and recreation staff 

ü Events coordinators 

ü Mentors or role models 

When determining who to disclose to, have individuals consider the following: 

ü 5ƻ ǘƘŜȅ ƘŀǾŜ ǊŜǎǇŜŎǘ ŦƻǊ ŀƴŘ ǘǊǳǎǘ ƛƴ ǘƘƛǎ ǇŜǊǎƻƴΩǎ ƪŜŜǇƛƴƎ ǘƘŜƛǊ ŘƛǎŎƭƻǎǳǊŜ ŎƻƴŦƛŘŜƴǘƛŀƭΚ 

ü Is disclosure essential to their relationship? 
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ü Does this person have the power to determine how reasonable a request for 

accommodation is? 

ü Can the person provide the required accommodation(s)? 

ü Is this person going to use information about their disability to support or harm them? 

 

Rights and Responsibilities When Disclosing in Social and Community Settings 

Rights Responsibilities 

Be treated fairly and in a non-discriminatory 
fashion 

Investigate and fully understand their 
disability and disability-related needs as they 
pertain to community living and social 
activities 

Have information about their disability treated 
confidentially and respectfully 

Find out more about options for accessing the 
community settings of their choice 

Work Collaboratively with others to identify 
necessary supports for their success 

Advise community members and friends in a 
timely manner of their accommodation and 
support needs 

Obtain information about disability support 
services as well as physical and programmatic 
access in community settings 

Understand that community members and 
friends may not be able to address their needs 
effectively if they do not present them in a 
timely manner 

Be self-determined and proactive Be self-determined and proactive 
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Cyber Disclosure  

(Quick  guid e)  

 

Since the Youth 411 was written in 2005, there 

have been many advances in technology that 

have changed what youth need to know about 

disability disclosure. Search sites like google, 

social networking sites like Facebook, and micro-

blogging sites like twitter have now added a new 

element to disclosure. Now, it is possible for 

individuals to disclose their disability on the 

internet without even being aware of it. 

In the adult world, the only way for individuals to 

get the accommodations they need is to ask for 

them. As the 411 mentions, the timing and planning of disclosure can be very important in 

getting appropriate supports with the least amount of stigma and other negative 

consequences. Disclosing disabilities to a future employer in a strategic way is vital. However, 

this may not be possible if there is information about individuals online that automatically 

reveal their disabilities. 

Many employers and recruitment agencies use internet search engines and read social 

networking sites, websites, and blogs to learn more about job applicants. This is why it is 

important for individuals to be aware of the information about them that is available to the 

public on the internet. 

Advantages and Disadvantages to Disclosing Disabilities Online 

Advantages: 

ü Marketing themselves as a successful youth with a disability 

ü Advocating for disability issues through participation in online disability groups 

ü Empowering the community by discussing their disability in a way that mobilizes others 
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ü Meeting other people with disabilities who can serve as an online support system or 

peer network 

ü Giving others, including potential employers, a clearer impression of themselves and 

their abilities 

Disadvantages: 

ü Having others know about a part of their identity that they may not be comfortable 

sharing publicly with strangers 

ü Having personal and sensitive information on the internet can be extremely difficult and 

embarrassing 

ü Having old or outdated information online could lead to misconceptions about their 

skills, knowledge, and personal attributes 

ü Having people they meet online assume things about them because of their disability 

ü Having potential employers know they have a disability and not hiring them because of 

their discomfort with or ignorance about people with disabilities 

The decision to disclose changes based on the person and the situation, but with regard to the 

internet, there are times when their disability may be inadvertently disclosed by others. They 

may belong or have belonged to a disability organization. It is possible that the organization 

Ƴŀȅ ƘŀǾŜ ǇƻǎǘŜŘ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ƻǊ ǇƻǎǘŜŘ ǘƘŜƛǊ ǇƛŎǘǳǊŜ ƻƴ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ 

website. They may have also had an employer post their bio on their website that mentions 

their connection to a disability group. If the iƴŘƛǾƛŘǳŀƭΩǎ Řƛǎŀōƛƭƛǘȅ ƛǎ ƴƻǘ ŀǇǇŀǊŜƴǘΣ ƘŀǾƛƴƎ ǘƘŜƛǊ 

name associated with a disability related organization may suggest to a future employer that 

they have a disability. Additionally, they may have friends who post pictures of them on a 

personal website or social network. If they have a visible disability, some picture might inform 

any future employer about their disability. 

Sometimes, information they believed to be private may be publicly available on the internet. It 

is important to remember that the internet is a public domain, and that many pieces of 

information that are believed to be private on sites like Facebook or Twitter can be accessed by 

doing an internet search. For example, a Facebook profile picture often comes up in a google 

image search witƘ ŀ ǇŜǊǎƻƴΩǎ Ŧǳƭƭ ƴŀƳŜΦ !ŘŘƛǘƛƻƴŀƭƭȅΣ Ƴƻǎǘ ƛƴŦƻǊƳŀǘƛƻƴ ǇƻǎǘŜŘ ƻƴ ǎƻŎƛŀƭ 

networking sites is archived. It is important to remember that most information posted on the 

internet never disappears so they should be cautious of what is posted.  

Controlling Online Presence 

There are many potential circumstances for disclosure on the internet that can be controlled: 
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ü Using a screen name or a fake name: ǘƻ ƘƛŘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ƛŘŜƴǘƛǘȅΦ ¢ƘŜȅ Ŏŀƴ ŀƭǎƻ ōŜ ƳƻǊŜ 

careful about revealing any personally identifying information. However, this is not 

perfect and their real name may be discoverable.  

ü Using the privacy setting on social networking sites: to control who has access to 

personal information. If you have a visible disability, this can be used to limit access to 

pictures that disclose their disability.  

o It is important for individuals to remain informed on the various privacy settings 

and how they change over time 

If individuals blog, participate in online discussions and forums, or micro-blog on platforms like 

twitter, it is important for them to be very careful about what they say. Because of the short 

lengths of these posts, it is easy to say something that is misinterpreted or offends others. 

When discussing highly sensitive and emotionally charged issues like disability, it is even easier 

to cause misinterpretation and distress. This makes it important for individuals to never post 

anything on the internet while angry. Most comments that are written while angry reveal 

information they may later regret sharing. Anger makes people impulsive, which is dangerous. 

Even if the comment is later deleted, the angry post may never disappear.  

Enhancing Online Presence 

While participating in a disability blog, discussion forum, or social networking site can be an 

empowering experience, it is important to be aware of the public nature of these sites. If they 

participate actively on the internet, providing identifiable information, they need to be 

comfortable with their mother, cousin, teacher, little sister, grandmother, mentor, or potential 

employer reading that information. 

If they are comfortable having their disability disclosed on the internet, active participation in 

online communities is an opportunity for individuals to market themselves as a youth with a 

disability. The internet offers the chance to be an agent of change, allowing individuals to 

connect with other people regardless of location and time.  

Have individuals who are interested in enhancing their online presence consider creating a 

website that highlights them as a professional, including their resume, achievements, and other 

positive attributes that you want a prospective employer to discover. If they have a personal 

ǇǊƻŦƛƭŜ ƻƴ ŀ ǎƻŎƛŀƭ ƴŜǘǿƻǊƪƛƴƎ ǎƛǘŜΣ ƘŀǾŜ ǘƘŜƳ ŎƻƴǎƛŘŜǊ ŎǊŜŀǘƛƴƎ ŀ άǇǊƻŦŜǎǎƛƻƴŀƭέ ǇǊƻŦƛƭŜ ǘƘŀǘ ƛǎ 

public and reflects information that they are comfortable sharing. They can also seek out 

forums, discussion groups, and opportunities online where their posts and comments illustrate 

their expertise in a specific subject to a prospective employer. 
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Cult ural Competence  

Individuals typically think of cultural competence in regards to race and 

ethnicity, but culture also refers to other groups that are defined by various 

characteristics  including age, gender, religion, income level, education, 

sexual orientation, disability, or profession (SAMHSA, n.d.).  

Engaging in culturally competent practices is essential for youth 

service professionals. Cultural competence is the ability to work and respond in a manner that 

ŀŎƪƴƻǿƭŜŘƎŜǎ ŀƴŘ ǊŜǎǇŜŎǘǎ ƛƴŘƛǾƛŘǳŀƭǎΩ Ŏǳƭǘurally-based beliefs, attitudes, behaviors, and 

customs (Kennedy et al., 2007). At all levels, this involves engaging in practices that are both 

respectful and responsive; 

ü Being respectful of the health beliefs, practices, and cultural and linguistic needs of 

diverse people and groups. This includes: 

o Valuing cultural differences 

o Having an open mind 

ü Being responsive to the health beliefs, practices, and cultural and linguistic needs of 

diverse people and groups. This includes: 

o Knowing something about the culture of the group that the interventions focus 

on 

o Customizing prevention and promotion in a way that respects and fits with the 

culture of the group that selected interventions target 

o Involving people from the targeted cultural group in assessing needs, developing 

resources, planning and implementing interventions, and evaluating their 

effectiveness ς άbƻǘƘƛƴƎ ŀōƻǳǘ ǳǎ ǿƛǘƘƻǳǘ ǳǎέ ό{!aI{!Σ ƴΦŘΦύ 

Ȱ-ÏÒÅ ÏÆÔÅÎȟ ÃÕÌÔÕÒÅ ÂÅars upon whether people even seek 

help in the first place, what types of help they seek, what 

coping styles and social supports they have, and how much 

ÓÔÉÇÍÁȣȱ 

-Surgeon General Mental Health Report, 1999 
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Youth Cultural Competence 

(Source: NCSALL, Focus on Basics, Volume 7, Issue A, June 2004 via 

http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf) 

Youth, particularly out-of-school youth from disadvantaged communities, face a variety of 

issues including poverty, inadequate housing, dysfunctional families, substance abuse, and 

physical and mental health issues that prevent them from participating fully in programs and 

experiencing the benefits of involvement.  Furthermore, programs have often struggled to 

recognize the difference between adult and youth learning styles and adjusting those systems 

accordingly.   

The way this typically manifests is through difficulty in motivating and engaging youth. Adults 

participating in employment and educational programs are motivated by immediate economic 

concerns and tend to be more goal-directed and self-motivated. Youth on the other hand, 

especially those who have dropped out of school may find it difficult to appreciate the value of 

education and training. Additionally, these youth often have trouble connecting short-term 

difficulties with long-term rewards and may not necessarily be inspired by traditional 

educational techniques. It is with this understanding that youth programs and their staff must 

commit to developing organizational practices that address the needs of young learners. 

Youth cultural competence is both a belief system and a series of strategies targeted at helping 

programs retain, engage, and educate youth. Grounded in the concept of youth development, 

it has three major components; youth involvement, positive peer influence, and youth popular 

culture (Weber, 2004). 

By adopting a youth development framework as a part of attaining youth cultural competence, 

you recognize that youth learners are developmentally different from adult learners, and make 

a commitment to organization wide changes to the structure or learning, curricula, and 

instructional practices. Youth development frameworks strive to: 

ü LŘŜƴǘƛŦȅ ȅƻǳǘƘǎΩ ǇŜǊǎƻƴŀƭ ŀƴŘ ƛƴǎǘƛǘǳǘƛƻƴŀƭ ƻōǎǘŀŎƭŜǎ ǘƻ ǎǳŎŎŜǎǎ 

ü Develop relationships with community service providers 

ü aŀƪŜ ŀƴ ŀŎǘƛǾŜ ŜŦŦƻǊǘ ǘƻ ƛƴǾƻƭǾŜ ȅƻǳǘƘΩǎ ŦŀƳƛƭƛŜǎ ŀƴŘκƻǊ ǎǳǇǇƻǊǘ ƴŜǘǿƻǊƪǎΦ  

Best Practices 

When working to be culturally competent in regards to youth, it is important to leave 

assumptions at the door. Do not base assumptions on past diagnoses or labels; explore the 

http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf
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individuality of a young person. What are their interests, strengths, and abilities? What would 

they like your help with? 

Young people are faced with a variety of labels, regardless of disability, and it is important to 

understand the influence of labels. It is difficult for many youth to be associated with one idea, 

group, or trend. Young people like to be known for whom they are ς not what their appearance 

may define them as. It is also the nature of young people to test boundaries and rebel against 

authority. Young people need guidance, but they also need to learn from personal experiences. 

It is your job to provide opportunities for young people to make informed decisions and build 

the skills they will need as adults.  

When trying to meet the needs of young people, consider the following: 

ü Be authentic and build trust; 

ü Do not promise things that cannot be delivered; 

ü Offer information young people are interested in and in need of, such as independent 

living skills; 

ü Offer services and meetings at youth friendly times; 

ü LISTEN & support; 

ü Offer choices ς if these youth are coming to you then they are motivated to make a 

positive change in their life; they just need a little guidance and support. 

  

ȰUnderstanding the cultures of the youth we serve 

requires more than words and good intentions. The 

journey toward cultural competence requires the 

willingness to experience, to learn from those 

ÅØÐÅÒÉÅÎÃÅÓȟ ÁÎÄ ÔÏ ÁÃÔȢȱ 

- Hayley, 1999 
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Youth service professionals are the bridge between young adults and the support services they 

need to overcome the many barriers to educational and workforce achievement.  By adopting a 

youth development framework as a means to becoming culturally competent in regards to 

youth, youth service professionals are better able to assist in the retention, engagement, and 

education of youth within their programs.  

As defined by the National Youth Employment Coalition (NYEC) and the National Collaborative 

on Workforce and Disability (NCWDύΣ ȅƻǳǘƘ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ άŀ ǇǊƻŎŜǎǎ ǿƘƛŎƘ ǇǊŜǇŀǊŜǎ ȅƻǳƴƎ 

people to meet the challenges of adolescence and adulthood through a coordinated, 

progressive series of activities and experiences which help them to become socially, morally, 

emotionally, physically, ŀƴŘ ŎƻƎƴƛǘƛǾŜƭȅ ŎƻƳǇŜǘŜƴǘΦέ tǊƻƎǊŀƳǎ ǘƘŀǘ ŀŘƻǇǘ ȅƻǳǘƘ ŘŜǾŜƭƻǇƳŜƴǘ 

frameworks help youth develop the soft skills and motivation necessary for success. Two well-

known youth development frameworks include the 40 Developmental Assets and the Circle of 

Courage.  

The 40 Developmental Assets 

The Search Institute identified 40 Developmental Assets8 as a part of a widely known youth 

development framework that strives to assist youth in growing up healthy, caring, and 

responsible. Among these are external assets, such as family support, community values, and 

creative activities; and internal assets such as school engagement, planning and decision 

making, and personal power. 

Studies have consistently shown that 

the more developmental assets a young 

person has, the more likely they are to 

be prepared for life and the less likely 

they are to engage in high-risk 

behaviors. A survey of 89,000 youth, 

grades 6 to 12, in 2010 found that youth 

who experience higher levels of assets 

are also more likely to do well in school, 

are more likely to be persistent in the 

face of challenges and adversity, and 

are more likely to have the cognitive, 

management, and study habits needed 

for college.  
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External Assets 

Support 

1. Family support ς Family life provides high levels of love and support. 
2. Positive family communication ς Young person and her or his parent(s) communicate 

positively, and young person is willing to seek advice and counsel from parents. 
3. Other adult relationships ς Young person receives support from three or more 

nonparent adults. 
4. Caring neighborhood ς Young person experiences caring neighbors. 
5. Caring school climate ς School provides a caring, encouraging environment. 
6. Parent involvement in schooling ς Parent(s) are actively involved in helping young 

person succeed in school. 

Empowerment 

7. Community values youth - Young person perceives that adults in the community value 
youth. 

8. Youth as resources ς Young people are given useful roles in the community. 
9. Service to others ς Young person serves in the community one hour or more per week. 
10. Safety ς Young person feels safe at home, at school, and in the neighborhood.  

Boundaries and Expectations 

11. Family boundaries ς Family has clear rules and consequences and monitors the young 
ǇŜǊǎƻƴΩǎ ǿƘŜǊŜŀōƻǳǘǎΦ 

12. School boundaries ς School provides clear rules and consequences.  
13. Neighborhood boundaries ς bŜƛƎƘōƻǊǎ ǘŀƪŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ƳƻƴƛǘƻǊƛƴƎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 

behavior. 
14. Adult role models ς Parent(s) and other adults model positive, responsible behavior. 
15. Positive peer influence ς ̧ ƻǳƴƎ ǇŜǊǎƻƴΩǎ ōŜǎǘ ŦǊƛŜƴŘΩǎ model responsible behavior. 
16. High expectations ς Both parent(s) and teachers encourage the young person to do well. 

Constructive Use of Time 

17. Creative activities ς Young person spends three or more hours per week in lessons or 
practice in music, theater, or other arts. 

18. Youth programs ς Young person spends three or more hours per week in sports, clubs, 
or organizations at school and/or in the community. 

19. Religious community ς Young person spends one or more hours per week in activities in 
a religious institution. 

20. Time at home ς ̧ ƻǳƴƎ ǇŜǊǎƻƴ ƛǎ ƻǳǘ ǿƛǘƘ ŦǊƛŜƴŘǎ άǿƛǘƘ ƴƻǘƘƛƴƎ ǎǇŜŎƛŀƭ ǘƻ Řƻέ ǘǿƻ ƻǊ 
fewer nights per week 

Copyright © 1997, 2007 by Search Institute. All rights reserved.  
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Internal Assets 

Commitment to Learning 

21. Achievement motivation ς Young person is motivated to do well in school. 
22. School engagement ς Young person is actively engaged in learning. 
23. Homework ς Young person reports doing at least one hour of homework every school 

day.  
24. Bonding to school ς Young person cares about her or his school.  
25. Reading for pleasure ς Young person reads for pleasure three or more hours per week.  

Positive Values 

26. Caring ς Young person places high value on helping other people. 
27. Equality and social justice ς Young person places high value on promoting equality and 

reducing hunger and poverty. 
28. Integrity ς Young person acts on convictions and stands up for her or his beliefs.  
29. Honesty ς ̧ ƻǳƴƎ ǇŜǊǎƻƴ άǘŜƭƭǎ ǘƘŜ ǘǊǳǘƘ ŜǾŜƴ ǿƘŜƴ ƛǘ ƛǎ ƴƻǘ Ŝŀǎȅέ. 
30. Responsibility ς Young person accepts and takes personal responsibility. 
31. Restraint ς Young person believes it is important not to be sexually active or to use 

alcohol or other drugs. 

Social Competencies 

32. Planning and decision making ς Young person knows how to plan ahead and make 
choices. 

33. Interpersonal competence ς Young person has empathy, sensitivity, and friendship 
skills. 

34. Cultural competence ς Young person has knowledge of and comfort with people of 
different cultural/racial/ethnic backgrounds. 

35. Resistance skills ς Young person can resist negative peer pressure and dangerous 
situations. 

36. Peaceful conflict resolution ς Young person seeks to resolve conflict nonviolently.  

Positive Identity 

37. Personal power ς ̧ ƻǳƴƎ ǇŜǊǎƻƴ ŦŜŜƭǎ ƘŜ ƻǊ ǎƘŜ Ƙŀǎ ŎƻƴǘǊƻƭ ƻǾŜǊ άǘƘƛƴƎǎ ǘƘŀǘ ƘŀǇǇŜƴ ǘƻ 
ƳŜΦέ 

38. Self-esteem ς Young person reports having a high self-esteem. 
39. Sense of purpose ς ̧ ƻǳƴƎ ǇŜǊǎƻƴ ǊŜǇƻǊǘǎ ǘƘŀǘ άƳȅ ƭƛŦŜ Ƙŀǎ ŀ ǇǳǊǇƻǎŜΦέ 
40. Positive view of personal future ς Young person is optimistic about her or his personal 

future.  

Copyright © 1997, 2007 by Search Institute. All rights reserved. 
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Circle of Courage 

The Circle of Courage9 is another model of 

positive youth development that is based on 

the universal principle that to be emotionally 

healthy, all youth need a sense of belonging, 

mastery, independence, and generosity. This 

model integrates the cultural wisdom of tribal 

peoples, the practice wisdom of professional 

pioneers with troubled youth, and findings of 

modern youth development research. 

The Circle of Courage was painted by Lakota artist George Blue Bird. The four directions portray 

universal human needs for belonging, mastery, independence, and generosity. These are the 

foundations for psychological resilience and positive youth development.  

Belonging 

In Native American and First Nations cultures, significance was nurtured in communities of 

belonging. Lakota anthropologist Ella Deloria described the core value of belonging in these 

simple words: "Be related, somehow, to everyone you know." Treating others as kin forges 

powerful social bonds that draw all into relationships of respect. Theologian Marty observed 

that throughout history the tribe, not the nuclear family, always ensured the survival of the 

culture. Even if parents died or were not responsible, the tribe was always there to nourish the 

next generation. 

Mastery 

Competence in traditional cultures is ensured by guaranteed opportunity for mastery. Children 

were taught to carefully observe and listen to those with more experience. A person with 

greater ability was seen as a model for learning, not as a rival. Each person strives for mastery 

for personal growth, but not to be superior to someone else. Humans have an innate drive to 

become competent and solve problems. With success in surmounting challenges, the desire to 

achieve is strengthened. To lead by example and be responsible. 

Independence 

Power in Western culture was based on dominance, but in tribal traditions it meant respecting 

the right for independence. In contrast to obedience models of discipline, Native teaching was 

designed to build respect and teach inner discipline. From earliest childhood, children were 
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encouraged to make decisions, solve problems, and show personal responsibility. Adults 

modeled, nurtured, taught values, and gave feedback, but children were given abundant 

opportunities to make choices without coercion. It means that people can rely on you and trust 

you at all times. 

Generosity 

Finally, virtue was reflected in the preeminent value of generosity. The central goal in Native 

American child-rearing is to teach the importance of being generous and unselfish. In the words 

of a Lakota Elder, "You should be able to give away your most cherished possession without 

your heart beating faster." In helping others, youth create their own proof of worthiness: they 

make a positive contribution to another human life. 

Youth Involvement 

(Source: NCSALL, Focus on Basics, Volume 7, Issue A, June 2004 via 

http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf) 

Moving beyond providing guidance and support, there needs to be youth involvement in order 

to effectively engage in culturally competent practicesΦ hƴŜ ƻŦ ȅƻǳǘƘ ŎǳƭǘǳǊŀƭ ŎƻƳǇŜǘŜƴŎŜΩǎ 

three core tenets is that young adults must be actively involved in and given ownership of the 

ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻŎŜǎǎΦ ¢Ƙƛǎ ƪƛƴŘ ƻŦ ȅƻǳǘƘ ƛƴǾƻƭǾŜƳŜƴǘ ŘƛǊŜŎǘƭȅ ŀŘŘǊŜǎǎŜǎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ 

ŘŜǾŜƭƻǇƳŜƴǘŀƭ ƴŜŜŘǎ ŦƻǊ άƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ōŜƭƻƴƎέ ŀƴŘ άŦŜŜƭƛƴƎǎ ƻŦ ŜŦŦƛŎŀŎȅ ŀƴŘ ƳŀǘǘŜǊƛƴƎΦέ 

As the National Academy of Sciences has noted, άolder students desire increasing opportunities 

to have input into classroom and school governance and rules. Evidence suggests that their 

motivation is optimized when they experience this type of change in classroom and school 

managementέ όнллнύ. The most authentic way for youth programs to ensure that they engage 

and educate youth effectively is to give youth a substantive role in shaping, managing, and even 

facilitating educational practices  

There are a variety of terms tossed around that relate to youth involvement; youth voice, youth 

leadership, youth driven, youth guided, and so on. The key element in all of these terms is 

youth getting involved and speaking up.  Activities that are coordinated, delivered and designed 

by youth empower young people to participate in their community or a particular organization, 

and assist in developing leadership and interpersonal skills. Youth providing input also ensures 

that services are meeting the needs of young people and are delivered in the most meaningful 

manner. 

¢ƘŜ ƴŜŜŘ ŦƻǊ ȅƻǳǘƘ ƛƴǾƻƭǾŜƳŜƴǘ Ŏŀƴ ōŜ ǎǳƳƳŀǊƛȊŜŘ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳƻǘŜΦ άLŦ ȅƻǳ ƘŀŘ ŀ 

problem in the black community, and you brought in a group of white people to discuss how to 

http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf
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ǎƻƭǾŜ ƛǘΣ ŀƭƳƻǎǘ ƴƻōƻŘȅ ǿƻǳƭŘ ǘŀƪŜ ǘƘŀǘ ǇŀƴŜƭ ǎŜǊƛƻǳǎƭȅΦ Lƴ ŦŀŎǘΣ ǘƘŜǊŜΩŘ probably be a public 

outcry. It would ōŜ ǘƘŜ ǎŀƳŜ ǘƘƛƴƎ ŦƻǊ ǿƻƳŜƴΩǎ ƛǎǎǳŜǎ ƻǊ Ǝŀȅ ƛǎǎǳŜǎΦ .ǳǘ ŜǾŜǊȅŘŀȅΣ ƛƴ ƭƻŎŀƭ 

arenas all the way to the White House, adults sit around and decide what problems youth have 

and what youth neŜŘΣ ǿƛǘƘƻǳǘ ŜǾŜǊ ŎƻƴǎǳƭǘƛƴƎ ǳǎέ (Jason, 17 years old, Youth Force Member). 

Essentially, what we are striving for is a youth guided approach. Youth guided means that 

young people have the right to be empowered, educated, and given a decision making role in 

the care of their own lives as well as the policies and procedures governing care for all youth in 

the community, state, and nation. This includes giving young people a sustainable voice and 

then listening to that voice. 

Youth guided organizations: 

ü Create safe environments that enable young people to gain self-sustainability 

ü Recognize that there is a continuum of power that should be shared with young people 

By being youth guided, you are better able to optimize youth leadership. To give a better idea 

ƻŦ ȅƻǳǘƘ ƭŜŀŘŜǊǎƘƛǇΣ IŀǊǘΩǎ [ŀŘŘŜǊ ŘŜmonstrates the different levels of youth participation. 

It is important to acknowledge 

that this diagram does not 

represent the whole community 

at once. Instead, this diagram 

works to represent each specific 

instance of youth voice. At the 

bottom of the ladder ς 

manipulation, decoration, and 

tokenism ς youth are seen as 

objects. This means that young 

ǇŜƻǇƭŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŀǊŜ 

insignificant and underutilized.  

Steps four through six begin to 

see some changes with youth as recipients. At these rungs, adults view youth participation only 

as an experience that will be good for them. While this experience is beneficial for the youth, 

there is a lack of leadership and contribution among young people. The final rungs, steps seven 

through nine, are youth as partners. It is at these points that adults view youth as important 

contributors. Youth and adults share power and are equal partners in decision making. These 

final steps are what can be identified as youth guided approaches.  
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Benefits of Youth Involvement 

Genuine youth involvement results in a variety or important benefits for young adults. 

Primarily, youth who are given a leadership role in shaping educational and management 

practices will likely find it difficult to fault staff for not caring about them or for being 

insensitive to their needs. With this, youth involvement is both a motivational technique and a 

retention strategy. Next, youth who are invested with decision making power are more likely to 

develop the confidence they need to face academic challenges they may have avoided in the 

past. Lastly, youth involvement can foster a learning environment that promotes achievement. 

Adolescents, more than adults, are heavily influenced by and conform to cues in their 

surroundings that suggest social norms of behavior (National Academy of Sciences, 2002). 

Consequently, programs that can create a culture of active youth involvement will 

automatically socialize new youth into achievement. 

Benefits for youth: 

ü Develop confidence through completing empowering tasks and feeling heard 

ü Make friends and have a peer support network 

ü Create a better system that will help themselves and others 

ü Understand the community and government in a different way 

ü Develop leadership experience and various other skills that will be useful throughout life 

ü Build connects and professional resources 

Benefits to others: 

ü Develop a better understanding of the needs and issues of the youth population they 

serve 

ü Develop systems that are more creative and better meet the needs of children and 

families 

ü Generate fresh and innovative ideas of young people 

ü Bring clarity to the mission of an organization or agency 

ü Enhance the commitment and energy of adults 

ü Gain a different perspective of youth experiences with multisystem involvement 

ü Increase understanding of how young people view the world 

ü Know what works and does not work based on real world youth experience 

ü Interact with youth to overcome youth culture stereotypes 

ü See the positive things youth have to offer 
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Positive Peer Influence 

 (Source: NCSALL, Focus on Basics, Volume 7, Issue A, June 2004 via 

http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf) 

Our society has focused on the powerful role of peer pressure and how it encourages youth to 

engage in harmful behaviors. If the influence of peers is this strong, then peer pressure can also 

be used as a mechanism for encouraging positive development 

(Weber, 2004). Research has shown that youth whose peers have 

or are perceived to have higher educational aspirations are more 

likely to have higher educational aspirations themselves. They are 

also more likely to possess more positive academic self-concepts, 

and be more engaged in school (Child Trends, 2002). Furthermore, 

peer-mediated educational strategies - such as peer tutoring, 

cooperative learning, and peer modeling - have proven to increase 

youth achievement and are often found to be more effective than 

traditional teacher-mediated instruction (Parr, 2002; Utely, 1997; 

Department of Labor, 1992).  

Youth who face barriers, particularly out-of-school youth, may not 

believe in the possibility of their success and, with previous 

frustrations in mind, may be reluctant to invest the time needed to 

commit to youth programs and their services. A way to overcome 

this challenge is by having peer encouragement, testimonies of 

success, and modeling of achievement-related behaviors. This may 

ǇǊƻǾƛŘŜ ǘƘŜ άǎƻŎƛŀƭ ǇǊƻƻŦέ ƴŜŎŜǎǎŀǊȅ ǘƻ ŜƴŎƻǳǊŀƎŜ ǎǳŎŎŜǎǎ ƛƴ 

disconnected youth. 

Best Practices: 

ü Encourage study groups and youth-led discussion sessions 

ü Organize group projects 

ü Match students for peer tutoring and mentoring 

ü Establish supportive forums for peer feedback and 

evaluation 

ü Foster a collaborative learning environment 

When using a peer-driven learning environment, youth 

simultaneously feel pressured to master content to thrive in front 

of their peers while unconsciously modeling the behaviors that 

promote achievement and positive development.  

cd 
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Guideposts to Success 

The National Collaborative on Workforce and Disability (NCWD) 

identified key elements that youth need in order to control and direct 

their own lives based on informed decisions. Transitioning from youth 

to adulthood is challenging for all individuals, especially those with 

disabilities. Upon reviewing research, demonstration projects, and 

effective practices, it was suggested that all youth need: 

ü Access to high quality standards-based education regardless of 

the setting; 

ü Information about career options and exposure to the world of 

work; including structured internships;  

ü Opportunities to develop social, civic, and leadership skills; 

ü Strong connections to caring adults;  

ü Access to safe places to interact with their peers; and, 

ü Support services and specific accommodations that allow them to become independent 

adults. 

In order to steer individuals through the transition process, the Guideposts for Success10 were 

created.  The guideposts are based on the following key principles:  

ü High expectations for all youth, including youth disabilities; 

ü Equality of opportunity for everyone, including nondiscrimination, individualization, 

inclusion, and integration; 

ü Full participation through self-determination, informed choice, and participation in 

decision-making; 

ü Independent living, including skills development and long-term supports and services; 

ü Competitive employment and economic self-sufficiency, which may include supports; 

and, 

ü Individualized, person-driven, and culturally and linguistically appropriate transition 

planning. 

Youth service professionals strive to ensure that they are able to address all the needs of youth. 

The five guideposts provide information on what youth need in regards to school-based 

preparatory experiences, career preparation and work-based learning experiences, youth 

development and leadership, connecting activities, and family involvement and supports. These 

guideposts can act as a quick reference desk checklist to ensure all needs are being met, and to 

guide the creation of individual service strategies.  
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Outreach, Recru itment, 

and Engagement  

(Source: Focused Futures: Outreach, Recruitment, and Engagement by Judith Wagner and Michael Wonacott. 

Accessed via: http://jfs.ohio.gov/owd/WorkforceProf/Youth/Docs/OutreachRecruitmentEngagement.pdf)  

 

Focused Futures has made available, through 

the Ohio State University, a guide on Outreach, 

Recruitment, and Engagement. This guide 

provides valuable tools and information 

maintaining a successful youth program. Read 

below for quick tips from the guide or access 

the full guide via the link above. 

 Youth programs offer a range of services to 

help at-risk youth successfully transition into 

adulthood. However, these programs cannot 

help at-risk youth if they are unaware of those 

programs, if they do not enroll in programs, 

and if they do not stay in the program until 

they have the tools necessary for a successful 

transition to further education, employment, 

and independent living. 

hǳǘǊŜŀŎƘΣ ǊŜŎǊǳƛǘƳŜƴǘΣ ŀƴŘ ŜƴƎŀƎŜƳŜƴǘ Ŏŀƴ ōŜ ŎƘŀƭƭŜƴƎƛƴƎ ǿƛǘƘ ǘƻŘŀȅΩǎ ŀǘ-risk youth: 

ü It can be difficult locating youth 

ü ¸ƻǳǘƘ Ƴŀȅ ƴƻǘ ƪƴƻǿ ǿƘŀǘΩǎ ŀǾŀƛƭŀōƭŜ ǘƻ ǘƘŜƳ 

ü Youth may not see how the program benefits them 

ü It can be difficult to engage youth who are alienated 

ü ¸ƻǳǘƘ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ōŜ ƭŀōŜƭŜŘ ŀǎ ŀ ǇŀǊǘƛŎƛǇŀƴǘ ƛƴ άǎǇŜŎƛŀƭ ǇǊƻƎǊŀƳǎ ŦƻǊ ǇǊƻōƭŜƳ 

ȅƻǳǘƘέ 

ü Youth may resist involvement with the program 

ü Youth may lack the motivation for long-term participation 

http://jfs.ohio.gov/owd/WorkforceProf/Youth/Docs/OutreachRecruitmentEngagement.pdf
http://jfs.ohio.gov/owd/WorkforceProf/Youth/Docs/OutreachRecruitmentEngagement.pdf
http://jfs.ohio.gov/owd/WorkforceProf/Youth/Docs/OutreachRecruitmentEngagement.pdf
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Outreach 

Outreach is the process of informing others about the program or services including; youth, 

parents, one-stop staff, other concerned adults or community members, community 

organizations and businesses, other organizations serving youth, and employers. In order to 

effectively engage in outreach, there are five steps to follow: 

1. Identify the need for outreach 

2. Conduct local outreach research 

3. Identify target audiences 

4. Develop an outreach plan 

5. Conduct outreach activities 

Step 1 ς Identify the Need for Outreach 

Some youth programs may be serving all the participants they can handle. These groups 

consistently spend their entire youth allotment; they refer many interested youth to other 

programs for services; and they serve youth within their target population. However, other 

youth programs may be serving low numbers of youth; may not be serving enough out-of-

school youth; may not be serving the specific youth populations identified in their goals; and 

may not be spending their entire youth allotment. Programs that fall into the second category 

need to conduct outreach. 

Step 2 ς Conduct Local Outreach Research 

First, determine who is not currently being served in the program. This is done by identifying 

the gaps between the total population of youth who are eligible and suitable and youth who 

are actually receiving services, and identifying the youth currently not being served that could 

benefit. 

Next, determine if the youth who are not being served are aware of the program and benefits. 

If they are aware of the program and benefits, determine why the program is not being used. 

For example, do they have negative perceptions of the program? Would they like to participate 

ōǳǘ ŘƻƴΩǘ ƘŀǾŜ ŀŎŎŜǎǎΚ 

This information can be gathered through written and oral surveys and focus groups. Written 

surveys, oral surveys, and focus groups all use carefully planned written questions.  

ü Ask respondents about their own experiences, knowledge, and opinions 

ü Make your questions as specific as possible so that you will get the information you 

want 
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ü Be clear and simple so that respondents can understand and answer 

ü Use language appropriate for the respondents 

ü Be free of gender, racial, ethnic, and cultural bias 

ü Focus solely on information needed 

ü Carefully review for appropriateness 

There are additional separate guidelines for effective surveys and focus groups. 

 

In addition to youth, you might want to survey parents, One-Stop staff, other concerned adults 

and community members, community organizations and businesses, other organizations 

serving youth, and employers. 

Provide information to respondents on the purpose of the survey or focus group and use of the 

results. No single technique should ever be used as the sole source of information. Program 

staff should always use multiple ways to collect information.  

Step 3 ς Identify Target Audiences 

Analyze the information collected in your outreach research. For example, programs may find 

out that 

ü Pregnant youth and youth offenders are underserved 

ü Many at-risk youth know about the youth services but have a negative opinion of them 

Effective Written and Oral Surveys 

ü Use surveys to gather basic information on 

knowledge, use, and opinions. 

ü Most survey items should be multiple-choice 

ü Survey items should include sufficient 

choices for respondents to make an 

appropriate answer. 

ü Choices should include open responses like: 

Other, please specify. 

ü Include room for written comments.  

ü Use online surveys to gather information 

from internet users. 

ü Conduct surveys where youth hang out. 

 

Effective Focus Groups 

ü Focus group questions should be open-ended 

to get more detailed information on opinions 

and ideas. 

ü A trained moderator should run the focus 

group. 

ü An objective observer should take notes. 

ü The group should include 6-12 participants 

ü The group should last 90-120 minutes. 

ü The moderator should ensure that everyone 

contributes. 

 


























