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About Youth Power !:

YOUTH POWER the New York State network of young people

who have been labeled and are seeking change. Together, we have
decided to speak up about our experiences because no one knows
what it is like for us better thawe do. Through peeto-peer

mentoring, we empower young people to be active citizens, aware
of government operations, their rights and the ability to use their
voices to influence policies, practices, regulation and law. We are
young people helping othgreople, ensuring availability of séiélp

and peer support while changing systems so that young people get
the support they need with the respect and dignity they deserve.

In 20142015,YP teamed up withthe NYS Department of Labor for
the youth employmaet initiative B Engage. Educate. Emplo¥his initiativeprovidestrainings,
workshops, videos and web events to address critical education/workforce topics for youth
service professinals and youth.

For more information, viswkww.YOUTHPOWERNY .org



http://www.youthpowerny.org/

YOUTH POWER! [SUPPORTING SHAIBVOCAQY

Table of Contents

The Youth EmpIoyment ChallENQE........ccooiiiiiie e es e e e e e e e 1
(@ V7T (oto] g a1 o TN = 7= T 1= =TSP PP 2
Y= o AV 0Tty PP P PP PPPPPPPPPPPPN 3
What YOULh NEEA 10 KNOWL. .....eeiiiiiiiiiiiiie ettt e e e e e e e e e e e anes 3
What Youth Service Professionals Need t0 KNOW...........oocuviiiiiiiniiiiiiiiee e 6
Empower YOUth With Car@erZORNE............uuuiiiiiiiiiiiiiieiieeeiee ettt e e e e e 9
DT ET= Lo 10V B ETod (o [T 11
SIEDELEIMINALION. ...ttt ekt e e e bb e e e e e e e e s 12
Defining Disclosure and ItS IMPOITANCE..........c.uuiiiiiie e 13
Rights and ReSPONSIDIIITIES. ..........uvriiiie e e e e as 14
ACCOMMOUALIONS. ...ttt ettt e e e e e e e e e e e s bbb et e e e e s e sb b e e e e e e e aanbbe e e e e e e e aansnnnneeaeeas 16
POStSECONAAIY DISCIOSULE.......cce e r e e e e e e e e e e e e e e aaeaaaaaaaaeeas 17
DiISCIOSUIE 0N the JOD.......ciiiiiiiiee e 19
Disclosure in Social and Community SEtNGS.......ccovviiiiiiiiiiee e 22
CYDEIDISCIOSUIE......c e e e e e e e e e e e e e e e e e e as 25
CUIUIal CONPELENCE. .....coiiiiiiiiei et e e e e e e e e e e e e e e e eaeeas 28
YOUTthCURUIal COMPELIENCE. .......cc e e e e e e e e e e e e e e e e e e e aaaaaaaaaaaaaaaeas 29
40 DEVEIOPMENTAI ASSELS.... ..ot e e e e e e e e e e e e e e e e e e e e e e e e e e e e s e e e e e e e e e aaaaaaane 31
(O] (o] [T @11V =T [ TSP PPPPPRPRR 34
YOULN INVOIVEMENL ...ttt e e e e e e 35
GUIAEPOSES 10 SUCCESS. ... iieiiiieei ettt ettt eea s mr e e e e e e e e e e e e e e e e s 39
Outreach, Recruitment, and ENQAagement..............uuiiiiiiiiiiciei e eer e 40

ST Y 01U o= 53




YOUTH POWER! [SUPPORTING SHAIBVOCAQY

The Youth Employment Challeng e

Over six million youth ages sixteen to twesfibyir are not attached to school or work.
Furthermore, youth with disabilities or involved with the juvenile justice, mental health, or
foster care systems face greater challenges. These youth face unengrigym
underemployment, and discrimination when entering the workforce. They are more likely to
live in poverty and also experience lower rates of graduation and-gesindary education
(Bird, Foster, & Ganzglass, 2014

Youth Employment Rate
The rate in which youth are employed is an issue of its POy

own, with 29.9 percent of sixteen to nineteen year olds 5 ;8
employed, and 65 percent of twenty to twenfgur year 2
olds. However, wherobking at youth with disabilities, §40
the rates are nearly cut in half with 16.6 percent of g 30
sixteen to nineteen year olds employed and 31.6 § ig . I I

o

percent oftwenty to twenty-four year olds employed

(U.S Census Bureau, 2014 Age 16-19 Age 20-24
m Disability = No Disability

So often, we identify the barriers to employment as

having a disability, being in foster care, involvement with the juvenile justice system, and so on.

t NEINI Ya YR aSNBAOSa S@Sy samrBquiteiiedta. Svhilé ihis NNA S N.
may be a good way to identify potential youth who need assistance, identifying these as

barriers to employment ignores the youth perspective.

In the eyes of youth, the barriers to employment are not necessarily their ldbstead, these

youth may have little to no expectation of success, incomplete education, or a lack of career
goals. Additionally, programs set to assist these transition age youth may be confusing and have
different criteria and qualifications orderto receive services, or youth may simply not be

aware of the options and resources available to them.

Furthermore, it is the anxiety, seaffoubt, fear, and lack of trust that many youth face. They may
be a part of a system that has failed them, or need tgedep more confidence in order to

reach their fullest potential. In order to truly assist youth, the emotional velhg of these
individuals needs to be addressed.



http://www.roadmapproject.org/wp-content/uploads/2013/09/KeyProvisionsofWIOA-Final.pdf
http://www.dol.gov/odep/categories/youth/youthemployment.htm
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Qvercoming Barriers
/ c d \

In order to overcome these barriers, youth need to

U Know where tostart = > A B -

U Know their rightsand responsibilities O 7_ E A _O E A O

(i Overcome stigmas disability,
Completing a selassessment to determine their career involvement in
interests and preferred work environmerg the first step youth-serving

towards knowing where to start. Youth must also know hei
what degree options are ailable to them and what work SyStemS’ their age, or

that qualifies them for. Lastly, there must be an any other Stigma that
understanding of what is needed to apply for a job

. follows them
(resumes, references, transportation, etc.) and where
they can look to find one. throughout their
In regards to rights and responsibilitiétsis important for lives, youth need to
all youth to know the general employment laws and learn how to
regulations as well their rights. Youth with disabilities
need further knowledge when deciding to disclose their overcome these
disability and knowing the rightbey havethat are challenges and break

protected. Those whattended school with an IEP or a

504 plan had the knowledge of their disability and th rough the barriers

necessary accommodations follow them through grade that are put before

and classes. Upon exiting school, however, employers gre (") E A I' 3 (-)
only required to provide workelated accommodations if

the disability is disclosed to them. This brings upon an b a

concern for youth with disabilities to understand effecti

disclosure and the rights and supports they have in faci /

disabilityrelated discrimination.

[Fadfes gKS{IKSNI A D jouthseriking &yisténis ftheifiaye or any @t S Y Sy
stigma that follows them throughout their livesyouth need to learn how to overcome these

challenges and break through the barriers that are put before them. With this, it is the duty of

their adult allies to support youth in becoming strong sativocates.
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Self -Advocacy

(SourceNCWD, Youth in Action! Becoming a Stronger Self Advocatehfipriwww.ncwd-youth.info/tip-
sheefbecominga-selfadvocatg

A selfadvocate is someone who speaks up for themselves. They ask for whatebdyand
want, and try to have as much of a say as possible in making life decisioresl\®elites are
able to:

Live as independently as possible

Do the things they like

Pursue goals after high school

Get a job in the career field they want
Have healthy relationships

Control their own body and health
Manage their own money

Get the services and supports they need

cC:

SelfAdvocacy is also important fooyth with disabilities in order to:

Understand their rights in different education settjs and the workplace

Know how and when to ask for accommodations

Know how to navigate the community and access the services and supports needed
Advocate for friends ashfamily members who also have disabilities.

cC: o

What Youth Need to Know

The National Collaborative on Workforce and Disability (NCWD) identified four steps to

becoming a stronger sedfdvocate. Similar to the previous discussion on what youth need to

addresghe barrier to employment, in order to become a stronger salf’ocate youth need to

3S4G G2 (1y29 2ySQa asSt¥s fSINYy NAIKGA YR NBaLJ

1.DSG G2 Yy24 hySQa {StT¥F

U The seHadvocacy skills individuals have, and the ones tiesd to work on
U The areas of life in which they are a strong-selfocate (school, friendships, etc.)


http://www.ncwd-youth.info/tip-sheet/becoming-a-self-advocate
http://www.ncwd-youth.info/tip-sheet/becoming-a-self-advocate
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U The areas in which they want to speak up more and play a bigger role in decision making

Am | Learning to Lead?s a toolthat can help youth complete a selfsessment in the areas of
learning, connectinghriving, working, and leading. You can use this resource and the
comparion Are They Learning to Leatitb work with youth and identif the areas in which

they are a strong selidvocate, and the areas in which they need to practice.

2. Learn your Rights and Responsibilities

After they have decided the specific areas in which they want to become a stronger self
advocate, it is importantor them to learn what their legal rights are in those areasd how
to responsibly advocate for those rights.

For example, youth with disabilities have the right to reasonable accommodations at school or
work. However, it is their responsibility to &w what a reasonable accommodation is, and how
to ask for one.

There is an abundance of online resources regarding youth rights and responsibilities.

Job Accommodation Netwoi(KAN)¢ askjan.org
Youth@Work; eeoc.gov/youth

YouthRulest, youthrules.dol.gov

NYSDOL Youth Portalabor.ny.gov/youth

cC:

In addition, the 411 on Disability Disclosure goes more in depth to the rights and responsibilities
of youthwith disabilities which will be discussed later on.

3. Speak up!

Once they know what areas they want to become a strongeragbibcate in, as well as their
rights and responsibilities, it is time for them to start speaking up for what they need anid wan
They can do this by:

Sharing thoughts and opinions in class, at the dinner table, at place of worship, etc.
' 31 AYy3 ljdSadAraz2ya AT GKSe& R2y Qi dzyRSNRGF YR
Talking with adults and friends about planning classasyiies, and life after
graduation
U Standing up for their rights if they feel they are being violated
U When appropriate, asking for accommodations at school or at work


file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/askjan.org
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/eeoc.gov/youth
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/youthrules.dol.gov
file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/labor.ny.gov/youth
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4. Team up!

Being a strong seHdvocate does not meathmey have to do everything on tiveown. Youth
should build a team of people who are known and well trusted. These individual can be:

U Friends and older students they admire

U Teachers, principals, and academic advisors

U Coaches, religious leaders, counselors, and nurses who they have watked
i Family members who want them to be as independent as possible

Included in this team would be yourselves as youth service professionals. You have an
abundance of tools and resources that can empower youth to transition successful into
adulthood.

Youthcan also learn about disability history and how people teamed up to speak up for
themselves. (Resourcedisability history timeling disability knowledge and identity self

assessient’)

Things for Youth to Think About

You have the power! Being a sallvocate is rarely easy, but never forget that you deserve the
life you want and you have the power to make it happen. Mogiortantly never, EVER give up

Balance. Being a sedfivacate is all about balancing assertiveness and respectfulness. You have
a right to speak up for what you want and need, but others are more likely to listen and work
with you if you approach them as partners, not enemies.

Practice makes it easier. If youlge Y SN2 dza > YR g2 NNE (GKI & @&2dzNJ ¢
when you have to speak up for yourself, try practicing what you will say ahead of time. Writing

down what you want to say, or talking it through with a friend can help you feel more

confident.

lastt > A0 GF1Sa GAYS® 52y Qi -advecat/iflyouliud intd & 2 dz | NB
20a0F Of S&ax 2NJ KI @S &a2YS RlIea ¢gKSy @&2dz 2dzali R2
f SEFNYyAYy3 K2g (G2 STFFSOUAGSE @ 3Alnoyerngrly G NBf 23S N
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What Youth Service Professionals Need to Know

(Source: NCWD, Info Brief, IssugRgbruary2012 viahttp://www.ncwd-youthinfo/information-
brief/helpingyouth-with-learningdisabilitieschartthe-coursg

In order to understand why it is important to be a strong self/ocate, there must first be an
understanding of what it means to be a sucgfeis adult. Successful adulisith or without
disabilities):

Tend to be selaware and selfletermined

Make decisions about where they are headed

Seltadvocate and engage in conflict resolution effectively

Set realistic shorterm and longterm goals

Know theirlimits

Have a plan for aarcoming barriers

Have confidence that they can be successful in academic, social, and vocational settings

[enti et et et et et A e

Developing seltletermination can be especially tough for some youth. It is crucial that you help
them build their own sense of identify and poteritidhe NCWD identified two main

approaches you can use to assist youth; by supportingdetdfirmination and the related
capacities of selhwareness, goal setting, and sattvocacy, and by promoting the

development of interpersonal skills that are necassfor success in the workplace.

As you work with youth, help them develop salwareness and set goals. This will help youth
understand themselves and their barriers, feel motivated to set and achieve goals, and know
when and how to speasiut on behalfof their own needs and desires.

While interpersonal skills can be taught on their own, it is important to integrate interpersonal
skills development into curricula already being used. Connect youth with extracurricular
activities, clubs, athletics, andd@olunteer programs. Use this as an opportunity to
demonstrate how these activities can be translated into skills sets and how they can advocate
for these skills (time management, leadership capabilities, etc.).

Self—determinaﬁon

empowers People to
seek assistance
when needed



http://www.ncwd-youth.info/information-brief/helping-youth-with-learning-disabilities-chart-the-course
http://www.ncwd-youth.info/information-brief/helping-youth-with-learning-disabilities-chart-the-course
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Goal Setting

Strategies for Practitioner s

Activities for Youth

Provide a financial literacy
program of study to help youth
learn to set goals related to
saving money and purchasing
desired items.

Select a community partner (e.g., Junior
Achievement) or curriculum that assists youth in
developing a financial management plan and budget.

Consider teaching students how to organize a budget
using a spreadsheet to keep information stored and
organized.

Promote active involvement in
educational and vocational
planning and decision-making,
including structuring
opportunities to identify career
interests.

Have youth set up tours of colleges, apprenticeship
programs, corporations, and government agencies.
Use the Web or other information sources (i.e., visit
to a One-Stop) to explore careers and identify the
educational skill requirements and earning potential
of jobs within particular industry sectors.

Have youth with disabilities locate the appropriate
office that provides support, accommodation, and
assistive technology such as the Student Support
Office on campus or the personnel office in the
workplace. Also, have them explore services available
through career services at the postsecondary level.

Facilitate a series of reflection
exercises to build the analytical
skills necessary to make
progressively more complex
decisions.

Have each youth identify a short -term goal and
prepare a plan for achieving it. Revisit the goal within
a mutually agreed upon time frame. Have the youth
evaluate the pros and cons of the decisions made.
Repeat the exercise with pr ogressively more complex
goals, including examination of past decisions to
determine if the consequences were anticipated or
desired.

Teach youth a goal-setting strategy and provide a
checklist so students can begin to self -regulate the
goal-setting process.

Revisit goals periodically for the
purpose of instilling the
importance of following through
and reworking the goals. Engage
the family in the review process.

Have both youth and fami/l
statements to evaluate progress made and r evise if
necessary.

Help youth who are receiving special education
services understand the role of their service
coordinator/case manager and the importance of
maintaining communication with that individual.

Discuss how this technique can be applied to the work
setting by keeping your supervisor informed of your

work-related goals and the progress you are making in
achieving them.
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Self-Advocacy

Strategies for Practitioners

Activities for Youth

Promote self-reflection and provide
specific feedback to hel p youth
understand how they learn best.

Use a range of individual and group activities to
involve youth in evaluating their own performance
and increase their self -monitoring and personal
responsibility for learning.

Provide opportunities for youth to
express concerns, preferences, and
conclusions about their future
options.

Structure opportunities for both groups and
individuals to practice communicating their concerns
and preferences about the work world.

Have youth take a leadership role in planning how to
manage their concerns.

Promote peer networking that
encourages selfadvocacy.

Provide students with opportunities to meet others
with disabilities so they can learn from these
individuals and understand how self-advocacy can
take many forms.

Facilitate understanding of
disability disclosure in work and
education settings.

Familiarize youth with the Americans with
Disabilities Act and the Rehabilitation Act and help
youth identify accommodation strategies and
technologies that will help them perform at  work.
Have youth practice ways to disclose their LD and
accommodation needs.

Promote active participation in
extracurricular programs in school,
work, and the community.

Structure learning sessions to expose youth to
leadership roles (both personal and group) and
provide role playing or other forms of practice.

Help youth with LD connect with Youth Leadership
Forums or community-based leadership programs.

Structure problem -solving exercises
so that an individual or a group
identifies common work or socia |
problems and works through
possible solutions.

Have the group/individual identify a problem in their
school or larger community; gather information; list
and consider options; consider advantages and
disadvantages; identify potential conflicts; suggest
or, if possible, implement a solution; and evaluate
the effectiveness of the solution.

Teach youth with LD a problem -solving strategy and
provide a checklist so students can begin to self -
regulate the problem -solving process.

This table is adapted from the NCWD/Youth publication, Charting the Course: Supporting the
Career Development of Youth with Learning Disabilities (NCWD/Youth, 2009)
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Empower Youth with CareerZone

CareerZone.ny.gov

Career planning can create the link between academics and the real world of work and
encourages individuals to take control of their future. It creates a sense of resjipsgelf
confidence, and work motivation where people can explore and answer questions: Who am 1?
Where do | want to go? How do | get there?

CareerZone is an interndétased career exploration and planning system developed by the NYS
Department of LabofThis system is available at no charge to users and provides individuals
with information on over 800 jobs, career assessments, a personal portfolio, and a variety of
other resourcesThrough google, this website can be translated into over 50 languages.

You can empower youth with CareerZone in four steps:

Set goas ¢ assess yourself/access career info
Make plars ¢ build a career portfolio

Get to workg job-seeking tools

Stick to it¢ financial planning

cC:

1. Set Goals

The first step, setting goals, can be édoy first having the youth complete an assessment to
determine what jobs are in line with their interests. CareerZone has several assessments
available, with a quick assessment located on the home page. This assessment targets interests
and work values athleads to a detailed results page that matches jobs to interests. These

results are organized by the strength of the match and how much preparation
(education/training) is required job zone 1 has little to no work experience and preparation
required whie job zone 5 is the most extensive training.

After being matched up with careers, you can select one to find out the occupation description,
the interests and work values tied to that field, the tasks, wages, job outlook, and more. If the
youth already ha a job in mind and wants to find out more about it, they eaoess that
occupation details from the homepage by selecting search or one of the career clusters

Arts and humanities

Business and information systems
Engineering and technology
Health serwes

Natural and agricultural sciences

cC: o



file:///C:/Users/bvalesey/Dropbox%20(YOUTH%20POWER!)/Employment%20Initiative/Supporting%20Self-Advocacy%20Trainings/careerzone.ny.gov
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U Humanand public services

Another way to take assessments with CareerZone is by creating a portfolio account. This
account allows individuals to save interests, activities, occupation searches, and other
information. Ater creating an account, individuals have access to the interest profiler and the
work importance profileg more indepth assessments than they previously mentioned quick
assessment.

2. Make plans

In order to access the full features of CareerZone yiddals must have a portfolio account.

With this account, individuals can keep track of the classes they are taking, work and volunteer
experience, as well as the occupations that interest them the most. Youth can search for
colleges throughout the countrgnd keep track of the ones that interest them the most. Youth
can also search for apprenticeships and upload samples of previous work.

3. Get to work

Using the portfolio feature, individuals can build a resume, create cover letters, reference lists,
get garted on job applications, and keep track of contact information. Some of these feature
are also available without aaccount through guest tools. However, individuals cannot save
and edit later on as you would be able to with an account

4. Stick to it

Youth can stick to their goals and success through financial planning. The Dollars and $ense
module can help youth get a feel for budget planning and what to expect with expenses.

Start out by determining the county of residence, the type of housing, howhmvill be spent

on utilities, food, transportation, healthcare, additional expenses, and whether or not they are
also trying to save money and put aside. Once the monthly cost has been determined,
CareerZone will figure out the annual salary needed aatcincareers to the cost.
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Disability Disclosure
(411 Quick Guide)

Under the Workforce Innovation and Opportunity Act (WIOA), there is a heavy emphasis in
regards to serving individuals with disabilities, including youth. WIOA expands youth eligibility
to include youth with disabilities for both{school youth (ages 121) and outof-school youth
(ages 1€24). This is a major focus of the Unified State plan that involves both the NYS
Department of Labor and the NYS Department of Education, includiteystie strategies for
students with disabilities in preparation for pesthool employment.

As youth programs may serve an increased number of
youth with disabilities, it is important for staff to have
the tools and resources to help youth determine
whenand how to disclose to potential employers and
education agencies.

THE

411

DI SAB I l- I TY The NCWIBreatedThe 411 on Disability Disclosure: A
DISCLOSURE WorkbookFor Youth with Disabilitiéso help youth

A WORKBOOK FOR YOUTH WITH DISABILITIES learn about disability disclosure. This workbook helps
youth make informed decisions about whether or not
to disclose their disability and understand how that
decision may impact their education, employment,
and social lives. Along with the Youth 411, a
companionThe 411 on Disab#itDisclosure: A
Workbook for Families, Educators, Youth Service
Professionals, and Adult Allies Who Care About Youth
with Disabilitie§ and a supplemen€yber Disclosure
for Youth with Disabilitids Sinceboth the Adultand

Youth 411 are formatted similarly, it may be useful to
complete the guide for adults at the same time that the young person you are supporting
completes similar activities in the guide written for youth.
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SelfDetermination

The first step in teachmyouth about disability disclosure is to first introduce youth to the
processand value of selfletermination. Seffleterminationis making informed decisions

through reflecting and building on strengthBarouglout the education system, youth are
rarelytaught about informed choicdnformed choiceis the process of making a decision after
considering relevant facts and weighing the pros and cons of the decision; a skill that must be
practiced,encouraged, and reflected upon.

A

NEFSNNBER (2 Fta GGKS o0A3 LIAOGAINB: o6SOlIdzaS Al K
person you want to be.

Selfdeterminationisthed& A NS X | 0Af AG@8X YR LINI OGAOS 2F RAN

A seltdetermined person can:

Set goals

Make decisions

See options

Solve problems

Speak for him or herself
Understand required supports
Evaluate outcomes

[enti ent N nt N et S AN N e

Being a seltletermined person helps you make important choices and informed decision in
your life based on your abilities, interests, and attitudes.-8etermined p®ple accept

themselves, respect themselves, and value themselves for who they are and what they have to
offer to others. Most importantly, selfietermination empowers people to seek assistance

when needed.

When determining whether or not to disclose aahdity, it is important to remember that the
decision to disclose belongs solely to the person with the disalitlisya very personal choice
that should be done in the most informed way possible. There are no requirements that
individuals disclose thedisability to anyone at any time, but in order to receive
accommodations at work or in school, the individual must disclose.

Anaccommodationis any modifications or adjustments the work environment or how a task
is performed in order to enable a glified individual with a disability to perform the essential
functions of that position.

In order to be selletermined and decide whether or not to disclose a disability, there needs to
be an understanding or personal strengths and limitations. Youthbegin by completing the



YOUTH POWER! [SUPPORTING SHAIBVOCAQY

guestionnaire in the Youth 411 to identify what areas in which they have a good sense of their
disability, and where they can improve. Once this is identified, youth can set goals to start
strengthening their weaker areas.

What exactly is disclosure, and why Is it so important?

Disclosure is intentionally releasing personal information about yourself for a specific purpose.
It is not essential for youth to give out specific personal information about their disability.
Instead, itis important and helpful to provide information about:

U How their disability affects their capacity to learn and perform effectively
U The environment, supports, and services they will need in order to access, participate in,
and excel in their job, studieand community

Effective disclosure occurs when individuals are knowledgeable about their disability and are
able to describe both their disabiliyelated needs and their skills and abilities clearly.
Additionally, disclosure may look different dependingwho they are disclosing to. Help youth
think about what it is about themselves and their disability that may need to be revealed and
why it would be important to reveal information to this person.

Advantages and Disadvantages

As it is with all other imprtant decisions, there are both advantages and disadvantages to
disclosure. On one hand, disability disclosure can open up opportunities for youth to participate
in activities that they may have avoided (or may have been unable to participate), andutelp p
into place a strong support system. On the other hand, it is difficult to tell someone something
personal when therés no definite way to know they will react positively to the news.

Advantages

Allows youth to receive reasonable accommodations
Providedegal protection

Reduces stress

Gives clearer impression of expectations

Ensures youth get what they need

Provides greater freedom to communicate

Improves seimage through selidvocacy

Allows youth to involve other professionals in the learning ofssélidvelopment of
accommodations

U Increases comfort level

[t B e e e ant A et e
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Disadvantages

Can cause youth to relive bad past experiences
May lead to exclusion
Can cause youth to become an object of curiosity

Can éad to youth being treated differently

May bring up conflicting feelings about setfage
Can lead to youth being viewed as needy
Could cause youth to be overlooked
Disclosing can be difficult/embarrassing

[ nt-E an-R e e e e ant A - e

When deciding to disclose, youth must first comsid they will need reasonable
accommodations. Then, they should consider developing a personal philosophy about
disclosure. This can be done by answering questions sugthasdoes it really mean to be a
person with a disability? How does it affect ydiie? Only the individual is able to answer this
guestiong even people with the same disability feel differently and experience things
differently.

Rights and Responsibilities undee Law

2 KSy e2dzikK fSIF@S KAIK &OK2 ank antl pfdRectiBeflaws$ NJ (1 K S
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grade and for individuals in postsecondary education and the work world.

The Individuals with Disabilities Education Act (IDEA) definesilttiséor young people up
through twelfth grade. Under IDEA, there are thirteen categories of disabilities including
autism, deafblindness, deafness, emotional disturbance, hearing impairmaet#llectual
disability, multiple disabilitiesprthopedic inpairment,other health impairment, specific
learning disability, traumatic brain injury, speech or language impairment, and visual
impairment including blindness.

LY GONFYyAAGAZ2YAY 33 Ay 2oma o6 tha Anieiizang with 2 NI R€ =
Disabilites Act (ADA). This act states that a person qualifies as having a disability if they meet at
least one of the following:

U A physical or mental impairment that substantially limits one or more major life
activities
U A record of such impairment

/'y £SIR (G2 @e2dzikK 0SAy3a o6flFYSR Aad a2YSOKAY
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U A perception ly others as having an impairment

The ADA also prohibits discrimination on the basis of disability in private sector employment,
activities of states and local governments, places of public accommodation, transportation, and
telecommunication services.

Other legislation includes:

Assistive Technology (AT) A®equires states and territories to conduct activities related to
public awareness, interagency coordination, technical assistance, and training and outreach to
promote information about and access tgsastive technology devices and services. The AT Act
also authorized the Assistive Technology Alternate Financing Program to assist people with
disabilities in accessing technology that they need.

Developmental Disabilities Assistance and Bill of Rights Requires that people with
developmental disabilities and their families receive the services and supports they need and
participate in the planning and designing of those services.

Social Security: Supplemental Security Income &S federal incomsupplement program
designed to help aged, blind, and disabled people with limited income. Number of work
incentives designed to help people on SSI and SSDI transition to work:

U StudentEarned Income Exclusio8upports the ability of transitieaged youth 6 work
and have earnings through wellased learning programs that are integratiedo
educational programs

U Plan for Achieving Self Support (PAS#)ws a person with a disability to set aside
income for a given period of time to achieve an employmerat go

Ticket to Work:Offers SSA disability beneficiaries a greater choice in obtaining the services they
need to help them go to work and attain their employment goals.

WIA/WIOA:Provides customefocused workforce development and employment services to
be celivered through Onestop Career Centers for youth, adults, and dislocated workers.

Health Insurance Portability and Accountability Act (HIPAG)ves information about rights
regarding personal health information and sets limits as to who can accessfdrisation
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Accommodations

An accommodation is essentially any strategy that gets rid of or lessens the effect of a specific
barrier. A barrier is an obstacle which may exist in school, at the workplace, in the community,
or in your own home. Accommodahs can be broken up into three basic categories; changes

to facilities and equipment, provision of special servieesl creative thinking and problem
solving.

Changes to facilities and equipment:

U Putting in ramps and parking spaces
U Making materials avkible in large print
U Providing lowand high tech assistive technology

Special services:

U Sign language interpreters
U Qualified readers

Creative thinking:

U/ KFEy3Ay3a +y SyYLEz2eSSQa ¢g2NjJaidldAaz2y | NN»ry3S
U Providing partime or modified work schedules
U Modifiedinstruction

AND RESOURCES DATABASE

A | A great resource for information on accommodations
\L.,Ammm.w,m PR s the Job Accommodation Network (JAN). This is a
ask Al . free service that provides information about
Myou hve o ues R disability and accommodations, and receives

the Americans with Disabilities.

Act (ADA) and related fegislaion; : questions concerning youth and adults with

we can help.

disabilties. Visit askjan.org or call the toll free
number (800)526&7234 for voice and (877)783403
for TTY. (TeleTYpewriter is a conversation that is
typed rather than spoken for those who are deaf or
LAl hearing impaired).
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Postsecondary Disclosure

Youth with disailities need to consider the supports and services they require to be successful
in the postsecondary setting of their choice. Keep in mind that accommodations are only
provided when a student discloses his or her disability and requests accommodations.

Reasons for disclosing in a postsecondary setting:

Obtaining information about supports and services

U Discussing specific needs in order to identify adjustments necessary to the study
environment

U Discussing academic requirements and practice componentsosichcourse of study,
in addition to possible professional requirements

U Receiving any necessary assistance with the transition from high school to
postsecondary education

U Ensuring the disability support service professional provide any needed training or
awareness for faculty members and other staff to ensure the best accommodations are
received

U Ensuring that faculty members are familiar with and implement the accommodations
necessary for the individual to be successful in their class

The timing of discloge is important and can have an impact on how the individual is perceived
by others and what accommodations can be provided:

U Prior to enrollmentto plan for needed accommodations and explore strategies that will
work for the individual and their instructe
U At the time of enrolimentrecommended that individuals inform instructors at the
beginning of the semester, or as soon as their disability interferes with their progress
U During the course of studymportant to inform of needed accommodations with
enough time for them to be implemented
o For example, not the day before an exam where the disclosure is stressful and
accommodations are more difficult to arrange
U Never:disclosure is not needed if the individual does not require accommodations or if
they makea decision to accommodate their potential needs personally

When deciding what information to disclose, keep in mind that it is unnecessary to disclose
very detailed medical or personal information. Instead, the individual should disclose general
information about their disability, why they have chosen to disclose, the type of
accommodations that have worked in the past or they anticipate needing, and how their
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disability or other life experiences can affect their course of study positively. Most importantly
1SSL) 6KS RA&Of2adzNBE O2y@SNREIFGA2Y F20dzaSR 2y i

In the postsecondary setting, who the disability is disclosed to may depend on when the
individual chooses to disclose:

U Prior to enrollmentdisability suppa services staff, directly to faculty, or to an
admissions officer

U At the time of enrollmentdirectly on the application form or contact the disability
support services office

U During the course of studwcademic advisor or counselor, professor, othexdieing
staff, or the disability support services office

When in doubt, have the individual contact the trained professionals in the Disability Support
Services office for guidance

When requesting accommodations, ensure the individual tries to be assestiver than

aggressive. Being assertive means that they stand up for their rights; express their thoughts,
feelings, and beliefs in a direct, honest, and appropriate way; show respect for themselves and
others; and leave room for compromise. It is alspamant that they maintain good eye

contact, express themselves clearly, stay on topic, and avoid apologizing or losing their temper.

Rights and Responsibilities When Disclosing in a Postsecondary Setting

Rights Responsibilities
Investigate and fully understand the academ
Be treated fairly and ia nondiscriminatory | and practical requirements of the chosen
fashion course of study, including determining that
this option matches their skills and abilities
Recognize that disclosing on the application

Discuss academic needs, supports, and does not eliminate responsibility to contact
accommodd&ons in a noAudgmental setting | disability support services or professors for
accommodations

Have information about their disability treate| Find out about options for accessing the
confidentially and regsectfully institution of their choice

Know what happens to personal information
should they choose to share with counselors
faculty, or staff

Advise faculty and staff in a timely manner g
their needs
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Understand the faculty/staff may not be able
to address their needs effectively if they are
not disclosed in a timely manner

Work collaloratively with staff to identify
necessary supports for success

Obtain information about disability services :
well as physicalrad programmatic access at | Be selidetermined and practical
the institution of their choosing

Be selfdetermined and practical

Practice Scripts

wSaSINOK KIa aKz2gy (GKIFG KFEI@Ay3a I RAaOf 2adz2NB «
and mentors ca benefit individuals greatly when it comes time to disclose. Most individuals

find that it is easier to talk about the impact of having a disability rather than offering a formal

or clinical definition.

When writing their own practice script, individuasould:

Write about their positive attributes or strengths first

Identify the limitations or challenges they face in school because of their disability
Identify which accommodations have worked best for them and why

Consider how disclosing can help theulig or staff member help them (try putting
yourself in their shoes)

U End the script with positive points

cC: o

Disclosure on the Job

Youth with disabilities need to consider the supports and services they require to be successful
in the job oftheir choice. Kep in mind that accommodations are only provided whenaker
discloses his or her disability and requests accommodations.

Reasons for disclosing on the job:

U Obtain information to assist them in developing a career plan that addresses possible
barriers andaccommodations
U Identify disabilityspecific employment services and support networks
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U Discuss employment requirements with recruiters or other professionals
Discuss disability issues with prospective employers to determine whether the
requirements of the psition can be met, with or without reasonable accommodation
Investigate the supports available at the workplace

U Develop mentoring and peer support structures with employees and employers with
disabilities

Keep in mind that it is not essential to divulgeesific personal information about their
disability. The disability is only important if it affects (or can potentially affect) their ability to
perform theessential functionf a job.

Similarly to disclosing in a postsecondary setting, disclosure ojolthean occur at many
different points:

U In the cover letterrecommended that individuals attach the cover letter to the back of
the resume so that their skills can be the focal p@jtiaving a disability is not always a
strike against them, some compasiactively recruit people with disabilities

U Preinterview: only when an accommodation is needed for the actual interview
(individual is in a wheelchair and the meeting is on the second floor of a building with no
elevator)

U On the applicationThere may beeveral options if the application asks something along
GKS ftAYySa 2F 452 @&2dz KIFI@S Ftyeée YSydalft 2N LK
LISNF2NXYI YOS 2y (KS 220¢

o If the individual believes that their disability would not limit their performance,
respond ro

0 Use this as an opportunity to indicate that they have a disability that would not
limit their performance if properly accommodated

o Indicate that they would prefer to answer this question when called for an
interview

U At the interview. varies depending otie individual

o If the disability is visible, they might want to discuss their disability and how it
will not get in the way of doing a good job

o If the disability is not apparent (not visible), they need to decide based on
comfort and trust levels. It mayebhelpful to disclose at this time in order to
show that they are able to do the job with the right accommodations

U After the job offer:to ensure that they are selected based on their skills. Additionally, if
the job requires medical testing and the indival takes medications, it will show up in a

screening which may cause the individual to disclose at this time
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U During Employmenthe individual might not have recognized that their disability can
negatively affect their job performance and underestimatbdir need for
accommodation

U Never:if the individual is able to perform the essential functions of the job without
reasonable accommodation, they do not need to disclose their disability

What is most important and helpful is to provide information aboaththeir disability affects

their ability to perform the essential functions of the job, what supports they need in order to
provide a most favorable environment for their career, and their own accommodation ideas for
their particular situation. Similarly postsecondary disclosure, individuals who decide to
disclose on the job should provide general information about their disability, the reason they
are disclosing, the type of accommodations that have worked in the past or they anticipate
needing, and he their disability and other life experiences can positively affect their work
performance.

Potential individuals to disclose to on the job:

Career Counselors

Disabilityspecific adult employment services personnel
OneStop Career Center personnel

Prospecive employers or human resources personnel
Workplace mentors

cC: o

When deciding whom to disclose to, have the individual consider the following:

U Does this person have the power to determine how reasonable the request is for the
accommodation?

Can the person prade the require accommodation(s)?

Is the person responsible for hiring, promoting, or firing?

Is the person in a supervisory role and will he or she support them?

What experiences does this person have with similar disclosure situations?

Dothey haveresp Ol F2NJ I yR GNHzaG Ay (GKAA LISNB2Y Q&
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Rights and Responsibilities When Disclosing on the Job

Rights

Responsibilities

Have information about their disability treate|
confidentially and respectfully

Disclose their neetbr accommodation if they
desire any workelated adjustments

Seek information about the hiring practices
from any organization

Search for jobs that address their skills and
abilities

Choose to disclose their disability at any tim
during the employmenprocess

Inform the manager or interview panel aboul
their need for appropriate interview
accommodations in a timely manner

Receive appropriate accommodations in an
interview so they may demonstrate their skil
and abilities

Identify appropriate and reasmble
accommodations for an interview

Be considered for a position based on their
skill and merit

Negotiate reasonable accommodation(s) wit
an employers at the point of job offer and
beyond

Have respectful questioning about their
disability for the purpse of reasonable
accommodation

Bring their skills and merits to the table

Be selfdetermined and proactive

Be truthful, seKdetermined, and proactive

Disclosure in Social and

Community Settings

Social and community environments have barriers that siimmes prevent people with
disabilities from spending time outside their home, socializing, going out with friends, and

participating in community or civic events. Speaking about their disability in social settings can

be hard and sometimes frustrating bacse many of the barriers individuals face in social

aSiidAay3aa I NB
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understand how their disability and disabiltglated needs can influence their participation in

community and other social activities.

It may be necessary for individuals to disclose their disability in order to participate fully in

everything the community has to offer. It will be important for them to be able to explain their

0SSt ASTaz
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disability in several different ays and change the way they talk about themselves in different
situations. For example, how they talk about their disability with a coach is very different from
talking about themselves at a party.

Reasons for disclosing in social and community settings:

Sart new relationships with honesty

Discuss specific needs in order to identify needed accommodations in the community
Receive any necessary assistance that may be needed while participating in community
or social activities

When an individual disclosesarsocial/community setting depends on their reason for
disclosureFor example, individuals who are looking to start new relationships with honesty
may choose to disclose upon meeting new people or starting new relationships, when planning
a date. When aticipating accommodations, individuals may choose to disclose when joining
community clubs or activities or simply when going to a concert with their friends.

Keep in mind that disclosure is a deeply personal issue and individuals do not need to share
evelything with everyone. Have them think about what they want people to know and think
about them. It is helpful if they describe their disability and related needs in honest and positive
terms. Additionally, similar to the previous disclosure settings, iddals who choose to

disclose should include general information about their disability, their reason for disclosure,
the type of accommodations that have worked in the past or they anticipate needing, and
positive examples of how they can become more Ined in their community and what

community involvement means to them.

Often times, disclosure in social/community settings is made to the following individuals:

U Friends or acquaintances

U0 Relatives

0 Owners and staff members of various businesses
U Public transprtation staff

U Parks and recreation staff

U Events coordinators

U Mentors or role models

When determining who to disclose to, have individuals consider the following:

U 52 (KS@& KIFI@S NBaLlSOod F2N FyR GNHzad
U Isdisclosure essential to their relationship?
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U Does this person have the power to determine how reasonable a request for

accommodation is?

U Can the person provide the required accommodation(s)?
U Is this person going to use information about their disabilitgapport or harm them?

Rights and Responsibilities When Disclosing in Social and Community Settings

Rights

Responsibilities

Be treated fairly and in a nediscriminatory
fashion

Investigate and fully understand their
disability and disabilityelated neels as they
pertain to community living and social
activities

Have information about their disability treate|
confidentially and respectfully

Find out more about options for accessing th
community settings of their choice

Work Collaboratively with othert® identify
necessary supports for their success

Advise community members and friends in g
timely manner of their accommodation and
support needs

Obtain information about disability support
services as well as physical and programma
access in commuryitsettings

Understand that community members and
friends may not be able to address their nee
effectively if they do not present them in a
timely manner

Be selfdetermined and proactive

Be selfdetermined and proactive
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Cyber Disclosure

(Quick quid e)

Since the Youth 411 was written in 2005, there
have been many advances in technology that
have changed what youth need to know about
disability disclosure. Search sites like google,
social networking sites like Facebook, and nicro
blogging sites likewitter have now added a new
element to disclosure. Now, it is possible for
individuals to disclose their disability on the
internet without even being aware of it.

In the adult world, the only way for individuals to

get the accommodations they need isdsk for
them. As the 411 mentions, the timing and planning of disclosure can be very important in
getting appropriate supports with the least amount of stigma and other negative
consequences. Disclosing disabilities to a future employer in a strategiis wisgl. However,
this may not be possible if there is information about individuals online that automatically
reveal their disabilities.

Many employers and recruitment agencies use internet search engines and read social
networking sites, websites, anddgs to learn more about job applicants. This is why it is
important for individuals to be aware of the information about them that is available to the
public on the internet.

Advantages and Disadvantages to Disclosing Disabilitnigi€®©

Advantages:

U Marketing themselves as a successful youth with a disability
U Advocating for disability issues through participation in online disability groups
U Empowering the community by discussing their disability in a way that mobilizes others
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U Meeting other people with didalities who can serve as an online support system or
peer network

U Giving others, including potential employers, a clearer impression of themselves and
their abilities

Disadvantages:

U Having others know about a part of their identity that they may not befmstable
sharing publicly with strangers

U Having personal and sensitive information on the internet can be extremely difficult and
embarrassing

U Having old or outdated information online could lead to misconceptions about their
skills, knowledge, and persahattributes
Having people they meet online assume things about them because of their disability

U Having potential employers know they have a disability and not hiring them because of
their discomfort with or ignorance about people with disabilities

The deision to disclose changes based on the person and the situation, but with regard to the
internet, there are times when their disability may be inadvertently disclosed by others. They

may belong or have belonged to a disability organization. It is pogkéti¢he organization

YIe KIFE@S LIaAGSR AYTF2NXNIGA2Yy | 02dzi GKS AYRAOGAR
website. They may have also had an employer post their bio on their website that mentions

their connection to a disability group. Ifth RA A Rdzl £t Q4 RAAlFI 0Af AGE Aa y
name associated with a disability related organization may suggest to a future employer that

they have a disability. Additionally, they may have friends who post pictures of them on a

personal website osocial network. If they have a visible disability, some picture might inform

any future employer about their disability.

Sometimes, information they believed to be private may be publicly available on the internet. It

is important to remember that the imrnet is a public domain, and that many pieces of

information that are believed to be private on sites like Facebook or Twitter can be accessed by
doing an internet search. For example, a Facebook profile picture often comes up in a google
imagesearchwi€ | LISNE2y Qa FdzZf yIYSd ! RRAGAZ2YIffeéx
networking sites is archived. It is important to remember that most information posted on the
internet never disappears so they should be cautious of what is posted.

Controlling Onlia Presence

There are many potential circumstances for disclosure on the internet that can be controlled:
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U Using ascreenname or afakename2 KA RS AYRAQGARdzZr f Qa ARSYyGA
careful about revealing any personally identifying informatiblowever, this is not
perfect and their real name may be discoverable.
U Using the privacy setting on social networking sitescontrol who has access to
personal information. If you have a visible disability, this can be used to limit access to
picturesthat disclose their disability.
o Itis important for individuals to remain informed on the various privacy settings
and how they change over time

If individuals blog, participate in online discussions and forums, or rblogpon platforms like
twitter, it is important for them to be very careful about what they say. Because of the short
lengths of these posts, it is easy to say something that is misinterpreted or offends others.
When discussing highly sensitive and emotionally charged issues like tisalidieven easier

to cause misinterpretation and distress. This makes it important for individuals to never post
anything on the internet while angry. Most comments that are written while angry reveal
information they may later regret sharing. Angerkea people impulsive, which is dangerous.
Even if the comment is later deleted, the angry post may never disappear.

Enhancing Online Presence

While participating in a disability blog, discussion forum, or social networking site can be an
empowering expednce, it is important to be aware of the public nature of these sites. If they
participate actively on the internet, providing identifiable information, they need to be
comfortable with their mother, cousin, teacher, little sister, grandmother, mentopaiential
employer reading that information.

If they are comfortable having their disability disclosed on the internet, active participation in
online communities is an opportunity for individuals to market themselves as a youth with a
disability. The inteet offers the chance to be an agent of change, allowing individuals to
connect with other people regardless of location and time.

Have individuals who are interested in enhancing their online presence consider creating a

website that highlights them & professional, including their resume, achievements, and other
positive attributes that you want a prospective employer to discover. If they have a personal
LINEFAES 2y | a20Alt ySGg2NJAy3a ariaSz KIF@S (KS
public and reflects information that they are comfortable sharing. They can also seek out
forums, discussion groups, and opportunities online where their posts and comments illustrate
their expertise in a specific subject to a prospective employer.
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Cult_ural Competence

O-1 OA 1 A0 A lak updn@vhethér dbplefeden seek
help in the first place, what types of help they seek, what

coping styles and social supports they have, and how much
OOECI A85d

-Surgeon General Mental Health Report, 1999

Individuals typically think of cultural competence in regards to race and
ethnicity, but culture also refers to other groups that are defined by various
characteristics including age, gender, religion, income level, education,
sexual oriatation, disability, or professiorSAMHSA, n.d.).

_ Engaging in culturally competent practices is essential for youth

service professionals. Cultural competence is the ability to work and respond in a manner that
FOly26f SRASa | YR NBaljhsebdiefs) attiRides] beRaldbrs, an® O dzf
customs (Kennedy et al., 2002} all levels, this involves engaging in practices that are both
respectful and responsive;

U Beingrespectfulof the health beliefs, practices, and cultural and linguistic nexdds
diverse people and groups. This includes:
o Valuing cultural differences
0 Having an open mind
U Beingresponsivdo the health beliefs, practices, and cultural and linguistic needs of
diverse people and group3his includes:
o Knowing something about the ¢ute of the group that the interventions focus
on
o Customizing prevention and promotion in a way that respects and fits with the
culture of the group that selected interventions target
Involving people from the targeted cultural group in assessing needslagng
resources, planning and implementing interventions, and evaluating their
effectivenessxad b 2 0 KAy 3 | 62dzi dza 6A (G K2dzi dzae o6 {!
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Youth Cultural Competence

(Source: NCSALL, Focus on Basics, Volume 7, Issue A, June 2004 via
http://ncsall.net/fileadmin/resources/fob/2004/fob 7a.pyif

Youth, particularly oubf-school youth from disadvantaged communities, face a variety of
issues including poverty, inadequate housing, dysfional families, substance abuse, and
physical and mental health issues that prevent them from patrticipating fully in programs and
experiencing the benefits of involvement. Furthermore, programs have often struggled to
recognize the difference between adand youth learning styles and adjusgi those systems
accordingly.

The way this typically manifests is through difficulty in motivating and engaging youth. Adults
participating in employment and educational programs are motivated by immediate economic
concerns and tend to be more gedirected and sefmotivated. Youtton the other hand,
especially those who have dropped outsahoolmay find it difficult to appreciate the value of
education and training. Additionally, these youtfien have trouble onnecting shorterm
difficulties with longterm rewards and may not necessarily be inspired by traditional
educational techniques. It is with this understanding that youth programs and their staff must
commit to developing organizational practices thatlagss the neesgof young learners.

Youth cultural competence is both a belief system and a series of strategies targeted at helping
progransretain, engage, and educate youth. Grounded in the concept of youth development,

it has three major components; ytuinvolvement, positive peer influence, and youth popular
culture (Weber, 2004)

By adopting a youth development framework as a part of attaining youth cultural competence,
you recognize that youth learners are developmentally different from adult leatraard make

a commitment to organization wide changes to the structure or learning, curricula, and
instructional practices. Youth development frameworks strive to:

U LRSYUATFEe &2dziKaQ LISNAER2YIFf YR AyauAaddziazyl
U Develop relationships withommunity service providers
U alk1S Iy FOUAGS STFT2NL (2 Ay@2t @S e2dzikQa ¥

Best Practices

When working to be culturally competent in regards to youth, it is important to leave
assumptions at the door. Do not base assumptionpast diagnoses or labels; explore the


http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf
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individuality of a young person. What are their interests, strengths, and abilities? What would
they like your help with?

Young people are faced with a variety of labels, regardless of disability, and it is imgortant
understand the influence of labels. It is difficult for many youth to be associated with one idea,
group, or trend. Young people like to be known for whom theygmet what their appearance

may define them as. It is also the nature of young peoplesb boundaries and rebel against
authority. Young people need guidance, but they also need to learn from personal experiences.
It is your job to provide opportunities for young people to make informed decisions and build
the skills they will need as adslt

When trying to meet the needs of young people, consider the following:

Be authentic and build trust

Do not promiseings that cannot be delivered

Offer information young people are interested in and in need of, such as independent
living skills

Offer services and meetings at youth friendly times

LISTEN & support

Offer choiceg; if these youth are coming to you then they are motivated to make a
positive change in their life; they just need a little guidance and support

QUnderstanding the cultures of the youth we serve
requires more than words and good intentions. The
journey toward cultural competence requires the
willingness to experience, to learn from those
AoPbAOEAT AAOh AT A Ol

- Hayley, 1999
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Youth service profesanals are the bridge between young adults and the support services they
need to overcome the many barriers to educational and workforce achievement. By adopting a
youth development framework as a means to becoming culturally competent in regards to
youth, youth service professiona#se better able to assist in the retention, engagement, and
education of youth within their programs.

As defined by the National Youth Employment Coalition (NYEC) and the National Collaborative

on Workforce and Disability (NCWX. & 2 dzi K RS@St 2LIYSyid Aa al LINERC
people to meet the challenges of adolescence and adulthood through a coordinated,

progressive series of activities and experiences which help them to become socially, morally,
emotionally, physically, Yy R O2 3y A UG A @St e O02YLISHISyldodéd t NRINI Y
frameworks help youth develop the soft skills and motivation necessary for success. Two well

known youth development frameworks include the 40 Developmental Assets and the Circle of
Courage

The 40 Developmental Assets

TheSearch Institute identified0 Developmental gset§ asa part of a widely known youth
development framework that strives to assist youth in growing up healthy, caring, and
responsible. Amog these are external assets, such as family support, community values, and
creative activities; and internal assets such as school engagement, planning and decision
making, and personal power.

Studies have consistently shown that Search) -
the more developmental as$s a young -
0
person has, the more likely they are to| ~Assets and Youth
Persistence 65%

be prepared for life and the less likely
they are to engage in highsk
behaviors A survey of 89,000 youth,

THE BOTTOM LINE: The more
Developmental Assets youth
report, the more likely they are to
be persistent in the face of
challenges and adversity.

54%

grades 6 to 12, in 2010 found thgbuth
who experience higher levels of assets
are also mordikely to do well in school,
are more likely to be persistent in the
face of challenges and adversity, and
are more likely to have the cognitive,

management, and study habits needed
for college.

DEFINITION: Youth who report that
they do not give up when things get
difficult.

SOURCE: Surveys of 89,000 U. S.
youth, grades 6 to 12, in 2010. See A
Fragl The State of

Deve ets Among

Ame

SURVEY: Profiles of Student Life

Attitudes and Behaviors

Percent of Youth Who Report that They Don’t Give Up

0-10Assets  11-20Assets  21-30Assets  31-40 Assets

Level of Assets Youth Experience

* Developmental Assets are supports, strengths, and non-cognitive skills they
experience in themselves, their families, their schools, and their communities.

Copyright © 2013 Search Institute®, Minneapolis , MN ; www.search-institute.org. All rights reserved.




YOUTH POWER! [SUPPORTING SHAIBVOCAQY

External Assets

Support

1. Family support Family life provids high levels of love and support.

2. Positive family communicationYoung person and her or his parent(s) communicate
positively, and young person is willing to seek advice and counsel from parents.

3. Other adult relationshipg Young person receives supp&mm three or more

nonparent adults.

Caring neighborhood Young person experiences caring neighbors.

Caring school climate School provides a caring, encouraging environment.

6. Parent involvement in schoolingParent(s) are actively involved in helpingipig
person succeed in school.

»

o

Empowerment

7. Community values youthYoung person perceives that adults in the community value
youth.

8. Youth as resourcesYoung people are given useful roles in the community.

9. Service to otherg Young person serves in thernmunity one hour or more per week.

10. Safetyq Young person feels safe at home, at school, and in the neighborhood.

Boundaries and Expectations

11.Family boundarieg Family has clear rules and consequences and monitors the young
LISNE2Y Qa ¢KSNBIFo2dziaod

12.School bandaries¢ School provides clear rules and consequences.

13.Neighborhood boundariesb SA 3 K62 N& G 1S NBalLlRyaArAoAfAde 1
behavior.

14.Adult role modelg; Parent(s) and other adults model positive, responsible behavior.

15. Positive peer idfiencec . 2 dzy' 3 LIS NEEN2A ySapsaR|@aEPandible behavior.

16. High expectationg Both parent(s) and teachers encourage the young person to do well.

Constructive Use of Time

17.Creative activitieg Young person spends three or more hours per week irotessr
practice in music, theater, or other arts.
18.Youth programg Young person spends three or more hours per week in sports, clubs,
or organizations at school and/or in the community.
19.Religious community Young person spends one or more hours per weaedctivities in
a religious institution.
20.Timeathome;, 2dzy 3 LISNE2Y A& 2dzi 6AGK FTNASYRa GgA
fewer nights per week

Copyright © 1997, 2007 by Search Institute. All rights reserved.
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Internal Assets

Commitment to Learning

21. Achevement motivationg Young person is motivated to do well in school.

22.School engagemerg Young person is actively engaged in learning.

23.Homeworkg Young person reports doing at least one hour of homework every school
day.

24.Bonding to schoat Young persomares about her or his school.

25.Reading for pleasure Young person reads for pleasure three or more hours per week.

Positive Values

26. Caringc Young person places high value on helping other people.
27.Equality and social justiaeYoung person places highlwa on promoting equality and
reducing hunger and poverty.
28.Integrity ¢ Young person acts on convictions and stands up for her or his beliefs.
29.Honestyc, 2dzy 3 LISNB2Yy aiStfta (KS (NMziK S@Sy 6KS
30.Responsibility; Young person accepts and takeersonal responsibility
31.Restraint¢ Young person believes it is important not to be sexually active or to use
alcohol or other drugs.

Social Competencies

32.Planning and decision makiggroung person knows how to plan ahead and make
choices.

33.Interpersonalkcompetenceg Young person has empathy, sensitivity, and friendship
skills

34.Cultural competence Young person has knowledge of and comfort with people of
different cultural/racial/ethnic backgrounds.

35.Resistance skillsYoung person can resist negativeep@ressure and dangerous
situations.

36.Peaceful conflict resolutiog Young person seeks to resolve conflict nonviolently.

Positive Identity

37.Personalpowec, 2 dzy 3 LISNR2Y FSSta KS 2N aKS Kl a Oz
YSoé

38. Selfesteemc Young persn reports having a high sedsteem.

39.Sense of purpose, 2dzy 3 LISNBR2Y NBLRZ2NIA GKFEG avye fAFS

40.Positive view of personal futureYoung person is optimistic about her or his personal
future.

Copyright © 1997, 2007 by Search Institute. Altsgeserved.
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Circle of Courage

Generosity
TheCircle of Couradds another model of
positive youth development that is based on

the universal principle that to be emotionally O ttt
healthy, all youth need a sense of belonging, ,ii* |
VAN

——r ‘; a
mastery, indepndence, and generosity. This “' k%

model integrates the cultural wisdom of tribal lndepe;ldence 9.2
peoples, the practice wisdom of professional

pioneers with troubled youth, and findings of ‘ m’a“‘”y

modern youth development research.

Belonging

The Circle of Courage was painted by Lakota artistg&eBlue Bird. The four directions portray
universal human needs for belonging, mastery, independence, and generosity. These are the
foundations for psychological resilience and positive youth development.

Belonging

In Native American and First Nationdtares, significance was nurtured in communities of
belonging. Lakota anthropologist Ella Deloria described the core value of belonging in these
simple words: "Be related, somehow, to everyone you know." Treating others as kin forges
powerful social bondthat draw all into relationships of respect. Theologian Marty observed
that throughout history the tribe, not the nuclear family, always ensured the survival of the
culture. Even if parents died or were not responsible, the tribe was always there teshdha
next generation.

Mastery
Competence in traditional cultures is ensured by guaranteed opportunity for mastery. Children

were taught to carefully observe and listen to those with more experience. A person with
greater ability was seen as a model feaining, not as a rival. Each person strives for mastery
for personal growth, but not to be superior to someone else. Humans have an innate drive to
become competent and solve problems. With success in surmounting challenges, the desire to
achieve is stregthened.To lead by example and be responsible.

Independence
Power in Western culture was based on dominance, but in tribal traditions it meant respecting

the right for independence. In contrast to obedience models of discipline, Native teaching was
desigred to build respect and teach inner discipline. From earliest childhood, children were
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encouraged to make decisions, solve problems, and show personal responsibility. Adults
modeled, nurtured, taught values, and gave feedback, but children were given abund
opportunities to make choices without coercidhmeans that people can rely on you and trust
you at all times.

Generosity
Finally, virtue was reflected in the preeminent value of generosity. The central goal in Native

American chilerearing is to teah the importance of being generous and unselfish. In the words
of a Lakota Elder, "You should be able to give away your most cherished possession without
your heart beating faster." In helping others, youth create their own proof of worthiness: they

makea positive contibution to another human life.

Youth Involvement

(Source: NCSALL, Focus on Basics, Volume 7, Issue A, June 2004 via
http://ncsall.net/fileadmin/resources/fob/2004/fob7a.pd

Moving beyond providing guidance and support, there needs to be youth involvementer
to effectively engage in culturally competent practides hy S 2 F & 2 dzil K Odzt (i dzNJ £
three core tenets is that young adults must be actively involmeshd given ownership of the
SRAzOF A2yl f LINRPOSadad ¢KAA {AYR 2F &2dz2iK Ayg2f
RSOSt2LIYSy il f ySSRaA FT2NJ a2LILIRNIdzyAiAraSa G2 o0St

As the National Academy of Sciences has ndakelder students desire increasing opportunities

to have input into classroom and school governance and rules. Evidence suggests that their
motivation is optimized when they experience this type of change in classroom and school
management 0 H Tha mastuthentic way for youth programs to ensure that they engage

and educate youth effectively is to give youth a substantive role in shaping, managing, and even
fadlitating educational practices

There are a variety of terms tosserband that relate to yout involvement youthvoice youth
leadership, youth driven, youth guided, and so on. The key element in all of these terms is
youth getting involved and speaking upctivities that are coordinated, delivered and designed
by youth empower young people fmarticipate in their community or a particular organization,
and assist in developing leadership and interpersonal skills. Youth providing input also ensures
that services are meeting the needs of young people and are delivered in the most meaningful
manne.

¢tKS ySSR FT2NJ e2dziK Ay@2ft @dSYSyd OFry 0SS adzvyy,
problem in the black community, and you brought in a group of white people to discuss how,


http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.pdf
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az2t @S AGxX FfY2ald y202R@& ¢ 2 dzf R pribaby®e apéblici LI y St
outcry. ltwoulddo S G KS &l YS GKAYy3I F2N g2YSyQa AaadzSa 2\
arenas all the way to the White House, adults sit around and decide what problems youth have
andwhatyouthn& R> g A (1 K2 dzii S @& 10 pesisialtf YioukhyFarce daansber).

Essentially, what we are striving for is a youth guided approach. Youth guided means that
young people have the right to be empowered, educated, and given a decision making role in
the care of their own lives asel as the policies and procedures governing care for all youth in
the community, state, and nation. This includes giving young people a sustainable voice and
then listening to that voice.

Youth guided organizations:

U Create safe environments that enablew people to gain sefustainability
U Recognize that there is a continuum of power that should be shared with young people

By being youth guided, you are better able to optimize youth leaderSlugive a better idea
2T @2dzi K f SI RS NInénhitialss the diffeler® i@vel§ df yWIRMSphidiciRaSion.

It is important to acknowledge

Ladder of Youth Involvement that this diagram does not

represent the whole community

at once. Instead, this diagram

works to represent each specific
instance of youth voice. At the

bottom of the kdderc

manipulation, decoration, and
tokenismg youth are seen as

objects. This means that young

(Adapted from “Hart's Ladder” from “Youth Participation in Community Planning,” a report of the American Planning LJS 2. LJf S Q4 02 y G NA O ozt A 2
Association Innovative Centre for Community and Youth Development. Available at: www.theinnovationcentre.org) insignificant and underutilized.

Steps four through six begin to

see some changes with youth as recipients. At these rungs, adgeNvsyouth participation only

as an experience that will be good for them. While this experience is beneficial for the youth,
there is a lack of leadership and contribution among young people. The final rungs, steps seven
through nine, are youth as partng It is at these points that adults view youth as important
contributors. Youth and adults share power and are equal partners in decision making. These
final steps are what can be iden&tl as youth guided approaches.

Step 9. Youth Initiated and Directed Maximum
Youth Participation
Step 8. Youth Initiated, Shared Decisions with Adults
Step 7. Youth and Adult Initiated and Directed

Step 6. Adult Initiated, Shared Decisions with Youth
Step 5. Consulted and Informed

Step 4. Assigned and Informed

Step 3. Tokenism

Minimum

Step 2. Decoration Youth Participation

Step 1. Manipulation
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Benefits of Youth Involvement

Genuine youth involvement results in a variety or important benefits for young adults.
Primarily, youth who are given a leadership role in shaping educational and management
practices will likely find it difficult to fault staff for not caring about thenfarbeing

insensitive to their needs. With this, youth involvement is both a motivational technique and a
retention strategy. Next, youth who are invested with decision making power are more likely to
develop the confidence they need to face academic ehglks they may have avoided in the
past. Lastly, youth involvement can foster a learning environment that promotes achievement.
Adolescents, more than adults, are heavily influenced by and conform to cues in their
surroundings that suggest social normsehavior (National Academy of Sciences, 2002).
Consequently, programs that can create a culture of active youth involvement will
automatically socialize new youth into achievement.

Benefits for youth:

Develop confidence through completing empowering teeskd feeling heard

Make friends and have a peer support network

Create a better system that will help themselves and others

Understand the community and government in a different way

Develop leadership experience and various other skills that will be ubetwighout life
Build connects and professional resources

[t e et S an N e e

Benefits to others:

U Develop a better understanding of the needs and issues of the youth population they
serve

U Develop systems that are more creative and better meet the needs of children and

families

Generate fresh and innovative ideas of young people

Bring clarity to the mission of an organization or agency

Enhance the commitment and energy of adults

Gain a different perspective of youth experiences with multisystem involvement

Increase understandg of howyoung people view the world

Know what works and does not work based on real world youth experience

Interact with youth to overcome youth culture stereotypes

See the positive things youth have to offer

[ ont-R ent-E e an- N et A A e e
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Positive Peer Influence

(Source: NCSAIHgcus on Basics, Volume 7, Issue A, June 2004 via
http://ncsall.net/fileadmin/resources/fob/2004/fob_7a.piif

Our society has focused on the powerful role of peer pressure and henedurages youth to
engage in harmful behaviors. If the influence of peers is this strong,gler pressure can also

be used as a mechanism for encouraging positive development

(Weber, 2004). Research has shown that youth whose peers hav,(

or are perceied to have higher educational aspirations are more
likely to have higher educational aspirations themselves. They a
also more likely to possess more positive academiecseitepts,
and be more engaged in school (Child Trends, 26Gag2jhermore,
peer-mediated educational strategiessuch as peer tutoring,
cooperative learning, and peer modelingave proven to increase
youth achievement and are often found to be more effective thaj
traditional teachermediated instructionRarr, 2002; Utely, 1997;
Depatment of Labor, 1992).

e

Youth who face barriers, particularly eaf-school youth, may not
believe in the possibility of their success and, with previous
frustrations in mind, may be reluctant to invest the time needed
commit to youth programs and theservices. A way to overcome
this challenge is by having peer encouragement, testimonies of
success, and modeling of achievemeelated behaviors. This may
LINE OARS GKS Gaz20Alf LINRP2F¢ Yy
disconnected youth.

| )

Best Practices:

Encourage study groups and youlid discussion sessions
Organize group projects

Match students for peer tutoring and mentoring
Establish supportive forums for peer feedback and
evaluation

Foster a collaborative learning environment

cC:

i

When using a peedrivenlearning environment, youth
simultaneously feel pressured to master content to thrive in front
of their peers while unconsciously modeling the behaviors that
promote achievement and positive development.

\_

c d N

091 OOE b
culture can be an
important
enhancement to
traditional
instructional
techniques

because young
I AAOT A«

55 1 5 AGBACMIC 5 o} o

outcomes are
directly related to
their ability to feel
safe, comfortable,
AT A OAOD
-National Academy of
Sciences, 2002

b a

v
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Guideposts to Success

The National Collaborativen Workforce and Disability (NCWD)
identified key elements that youth need in order to control and direct
their own lives based on informed decisions. Transitioning from youth “mﬁmml ..
to adulthood is challenging for all individuals, especially those with # '
disabiliies. Upon reviewing research, demonstration projects, and oy l |
effective practices, it was suggested that all youth need:

U Access to high quality standartased education regardless of
the setting;

U Information about career options and exposure to the world of s

work; including structured internships;

Opportunities to develop social, civic, and leadership skills;

Strong connections to caring adults;

Access to safe places to interact with their peers; and,

Support services and specific accommodations that all@ntbto become independent

adults.

cC: o

In order to steer individuals through the transition process, the Guideposts for Sttaess
created. The guideposts are based on the following key principles:

High expectations for all youth, including youth disaieiif

U Equality of opportunity for everyone, including nondiscrimination, individualization,
inclusion, and integration;

U Full participation through selietermination, informed choice, and participation in
decisionmaking;
Independent living, including slkillevelopment and lonrterm supports and services;

i Competitive employment and economic ssiffficiency, which may include supports;
and,

U Individualized, persodriven, and culturally and linguistically appropriate transition
planning.

Youth service profesonals strive to ensurthat they are able to address all the needs of youth.
The five guideposts provide information on what youth need in regards to sdtaseld

preparatory experiences, career preparation and wbdsed learning experiences, youth
devdopment and leadership, connecting activities, and family involvement and supports. These
guideposts can act as a quick reference desk checklist to ensure all needs are being met, and
guide the creation of individual service strategies.
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Outreach, Recru __itment,
and Engagement

(Source: Focused Futures: Outreach, Recruitment, and Engagement by Judith Wagner and Michael Wonacott.
Accessed vidittp://jfs.ohio.gov/owd/WorkforceProf/Y outh/Docs/OutreachRecruitmentEngagemeny. pdf

Focused Futures has made available, through

''''''''''''''' Futures the Ohio State University, a guide Ontreach
Outreach, Recruitment, Recruitment, and Engagemeiithisguide
and Engagement . . .
— provides valuable tools and information
R — : maintaining a successful youth program. Read
S e e it : below for quick tipgrom the guideor access

the full guide via the link above

Step 1. dentify the Need for Outreach
Step 2 Conduct Local Outreach Research 6
Step 3. entify Target Audiences il

i g e “ Youth programs offer a range of services to
B e " help atrisk youthsuccessfully transition into
e adulthood. However, these programs cannot
B ot rarar B help atrisk youth if they are unaware of those
s : programs, if they do not enroll in programs,

Involve Youth in Finding Soktions to Their Problems.
Provide aYouth Room or Area

and if they do not stay in the program until
they have the tools necessafor a successful
transition to further education, employment,
and independent living.

i
B 8 RR

hdzi NS+ OKX NBONHZA GYSYy iz FyR Sy3l-@syssyd OFy oS

It can be difficult locating youth

,2dzK Y e y24 1y2¢6 oKFLGQa @rAftlFIofS G2 (K
Youh may not see how the program benefits them

It can be difficult to engage youth who are alienated

,2dziK R2y QG gl yd G2 6S tFroStSR Fa | LI NIA
@ 2 dzli K ¢

Youth may resist involvement with the program

Youth may lack the motation for long-term participation

cC: o
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Outreach

Outreach is the process of informing others about the program or services including; youth,
parents, onestop staff, other concerned adults or community members, community
organizations and businesses, other orgations serving youth, and employers. In order to
effectively engage in outreach, there are five steps to follow:

Identify the need for outreach
Conduct local outreach research
Identify target audiences
Develop an outreach plan
Conduct outreach activities

a s wdeE

Step 1c ldentify the Need for Outreach

Some youth programs may be serving all the participants they can handle. These groups
consistently spend their entire youth allotment; they refer many interested youth to other
programs for services; and they sem@uth within their target population. However, other
youth programs may be serving low humbers of youth; may not be serving enougtfi-out
school youth; may not be serving the specific youth populations identified in their goals; and
may not be spending theentire youth allotment. Programs that fall into the secondezgiry
need to conduct outreach.

Step 2¢ Conduct Local Outreach Research

First, determine who is not currently being served in the program. This is done by identifying
the gaps between the tal population of youth who are eligible and suitable and youth who
are actually receiving services, and identifying the youth currently not being served that could
benefit.

Next, determine if the youth who are not being served are aware of the progranbamnefits.

If they are aware of the program and benefits, determine why the program is not being used.
For example, do they have negative perceptions of the program? Would they like to participate
odzi R2y QU KIF @S | 00Saak

This information can be gathered tughwritten and oral surveys and focus groups. Written

surveys, oral surveys, and focus groups all use carefully planned written questions.

U Ask respondents about their own experiences, knowledge, and opinions
U Make your questions as specific as possibléhat you will get the information you
want
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Be clear and simple so that respondents can understand and answer
Use language appropriate for the respondents

Be free of gender, racial, ethnic, and cultural bias

Focus solely on information needed

Carefully r@iew for appropriateness

cC:

There are additional separate guidelines for effective surveys and focus groups.

Effective Written and Oral Surveys

Use surveys to gather basic information on
knowledge, use, and opinions.

Most survey items should be multiptehoice
Survey items should include sufficient
choices for respondents to make an
appropriate answer.

Choces should include open responses like
Other, please specify

Include room for written comments.

Use online surveys to gather information
from internet users.

Conduct surveys where youth hang out.

In addition to youth, you might want to survey parents, @tep staff, other concerned adults
and community members, community organizations andibesses, other organizations
serving youth, and employers.

Provide information to respondents on the purpose of the survey or focus group and use of the
results. No single technique should ever be used as the sole source of information. Program
staff shaild always use multiple ways to collect information.

Step3 ¢ ldentify Target Audiences

Analyze the information collected in your outreach research. For example, programs may find
out that

U Pregnant youth and youth offenders are underserved
U Many atrisk yaith know about the youth servicdmit have a negative opinion of them







































